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Executive Summary

In keeping with the Government’s aspiration, articulated through the Children’s Plan (December 2007), ‘to make England the best place in the world for children and young people to grow up’, it is our intention, through tackling bullying, to make Salford as safe a place for our children and young people to grow up in.  

Bullying is an important and complicated issue that adversely affects all aspects of a young person’s life. This Anti-Bullying Strategy is written with the intention of raising awareness across all stakeholders but particularly within the City Council and amongst its partners. It is written with the intention of bringing agencies and divisions together in both understanding the issues and mobilising services to respond in a seamless and coordinated way for the benefit of our children, young people, their parents and carers. 

It is a dynamic document that will evolve as the Strategy becomes increasingly embedded within the City Council and embraced by partner agencies.  As the strategy is implemented it will be subject to continual amendment in response to experience and comments from children and young people, parents carers and practitioners.

This strategy has been developed following consultation with a number of partners who provide services to children and families.  Parents, carers, children and young people have been consulted in the process of its development and have provided valuable contributions that have informed the process and contributed to the strategy.

Chapter 1 - Scope and Objectives
This chapter describes the breadth and the function of the policy and identifies key objectives for all services to work towards.  

Chapter 2 - Definition and Impact

Chapter 2 provides a definition of bullying that has been shared with a number of stakeholders and will form the baseline that will assist schools and other settings to identify when an occurrence constitutes a bullying incident.  This provides a reference point from which settings will know when to report incidences of bullying and to ensure a level of recording consistency across all service areas.  The impact of bullying is considered across the five outcomes of Every Child Matters (2003) concluding that bullying is a significant child protection issue and can impact upon a young person’s health and development, impede their ability to learn, undermine self worth, (a feature that can result in anti-social behaviour) and can have lifelong implications in adulthood particularly in terms of social and family relationships.  The chapter ends with an examination of the relationship between bullying and child protection emphasising the need for both the statutory and voluntary sector to consider both within their safeguarding responsibilities.   
Chapter 3 - Bullying and the Law
Chapter 3 describes the legal context to the work of organisations charged with responding to bullying. It provides a detailed account of those areas of the law that can be used to address bullying and identifies key roles and responsibility under the legislation. 
Chapter 4 – Inspection, Best Practice and Reporting 

This chapter starts by describing the link between inspection frameworks and expectations upon schools, other settings and the Local Authority to respond monitor and record incidences of bullying.    Children spend a significant proportion of their time in school and they have the right to expect that during these periods they will feel safe. Similarly, parents and carers trust that whilst their children are away from home they will be protected from harm.  This section of the chapter identifies best practice for schools and youth services in managing bullying.  Many of the principles identified are transferable to other settings.  Inevitably children are at particular risk in the community where they are often out of sight of adults.  Managing bullying in the community attract inherent difficulties and seriousness as knife crime bears testimony to. (In the London area alone 19 young people have died as a result of knife crime this year and in June 2008 Michael Causer was killed as a result of a homophobic motivated attack).  Managing bullying in the community starts in schools and extends into other settings where children meet.  It involves creating and marketing a culture within the city where bullying has no credibility in the eyes of young people. Subsequently the importance of reporting and recording bullying incidences is discussed as otherwise the effectiveness of the strategy in reducing occurrences will not be measurable.
Chapter 5 - Types of Bullying 

Adult’s perceptions of bullying tend to be influenced by their experience in childhood.  However, young people’s experiences of bullying tend to be more complicated in today’s climate of advanced technology, trends, fashions and lifestyle.  This chapter covers different types of bullying and its impact, referring the reader to appendices for more detail and guidance on how to respond. 
Chapter 6 - Managing the Impact of Bullying
Chapter 6 underpins the principle that action needs to be commensurate with the behaviour and should focus on ensuring that the victim is safe and challenges the attitude of the bully.  Sanctions are more effective where a culture exists within schools and other settings that any form of bullying is unacceptable. The chapter considers the role observers can have in bullying incidences and stresses the importance of undertaking a risk assessment in consultation with the young person, carers parents and significant others.  
Chapter 7- Bullying and Other Related Strategies
Particularly, within a school settling bullying does not exist in isolation.  A school that has embraced Social Emotional Aspects of Learning (SEAL) as a focus for supporting pupils will be promoting positive behaviours that challenge the potential for bullying behaviour. Consequently this chapter focuses on the key policies that support both directly and/or indirectly anti-bullying approaches within schools and other settings. 
Chapter 8 - Governance and Evaluation
The determinant of a successful strategy is the effectiveness it has in improving outcomes for the consumer.  To this end this Anti-Bullying Strategy is concerned with improving the general wellbeing of children and young people through keeping them safe and free from victimisation.  This chapter contains a governance structure, evaluation process and finally an action plan.  Together they will operate to ensure that the strategy is effectively managed, planned, implemented, measured and evaluated in consultation with our partners, young people, parents and carers. 
Introduction
Children and young people in Salford have told us that tackling bullying is a key priority for them. Bullying is a very damaging and frightening experience for all. It is particularly frightening for children and young people who may lack the experience and confidence to know how to deal with it. Bullying does not just happen in school but happens between school and home, on the streets, in shops, in youth clubs, leisure facilities, on public transport and generally where children and young people tend to congregate.  Bullying affects a large number of children and young people and is the most prevalent ill-treatment of all abuses to children. See below. 
Of those surveyed: 

· 36% reported being bullied at least once a week 

· 52% had been bullied during the past month 

· 59% had been bullied in the last six months 

· 65% young lesbian, gay and bisexual pupils have experienced direct bullying. 

Bullying can propel the young victim into a descending spiral of misery, commencing with their first encounter as a victim. A young person will feel hurt, perhaps both emotionally and physically, frightened, possibly ashamed at their own perceived weakness, isolated and fearful of sharing their misery, or fear of exacerbating the problem and increasing their vulnerability.   For these reasons it is essential that services are successful in listening to children, responsive to their calls for help and effective in working together to keep children safe.  Children have to feel confident in the way all services respond and work together otherwise they will not disclose.  Bullying, albeit a simple term, is a complex issue that impacts across all services both within the Local Authority and outside.  To be effective in supporting children, services have to be able to integrate and coordinate their actions in order to protect the victim, inspire confidence and aspire to Salford becoming a city where bullying is obsolete. We need to reach a position with children and young people, adults, carers and communities where bullying becomes as distasteful as other forms of child abuse. It needs to be recognised that bullying causes harm to those who are bullied, to the bully and to the community. This strategy is written with the intention of providing a whole Authority approach to countering bullying and aims to coordinate the work of all organisations in making Salford a safe place for children.  
Chapter 1 -  Scope and Objectives
1.0
Scope of this Strategy

This strategy seeks to address bullying in its broadest sense, recognising that bullying occurs not only in schools but in other establishments, leisure facilities, in the community and within a young person’s own home.  This document serves to provide a framework to facilitate the development, implementation and evaluation of an effective and safe Anti-Bullying Policy within Salford. The strategy will be developed through the Anti-Bullying Steering Group (See Appendix 1) and overseen by the Salford Safeguarding Children Board (SSCB). (See Governance arrangements) The aims and objectives of the strategy are as follows: -
1.1
Objectives

· To raise awareness of the prevalence and significant impact bullying has on the lives of children and young people in Salford;
· To ensure the operational delivery of the Anti-Bullying Strategy and report on progress made to the SSCB Executive every quarter and the SSCB every 6 months;
· To provide a speedy, effective and targeted support for children and young people who are being bullied and provide intervention to challenge the behaviour of the bully;  
· Through consultation with young people their carers and parents, the steering group will develop, implement and monitor Salford’s Anti-Bullying Strategy;
· To support the development of evidence based approaches to bullying incidences. e.g. circle of friends, restorative justice, engagement with parents of both victim and perpetrator, peer support methods and advocacy mediation; 
· To develop standards of good practice and work with schools and other relevant settings in developing anti-bullying policies and practices;
· To address and challenge prejudice orientated bullying, specifically sexism, racism, homophobic, religious bullying or bullying related to disability;
· To provide high quality information, training, advice and support to all settings in supporting young people;
· To make all agencies aware of the insidious nature of bullying and the importance of early intervention. Raise awareness of how simple behaviours (teasing) can escalate to marginalise students resulting in more serious behaviours that are more difficult to deal with retrospectively;
· To consider how settings may be accredited for effective policies for addressing bullying; 

· To ensure that approaches to bullying across agencies are joined up, are mutually supportive and consistent irrespective of the setting;
· To promote a whole school and setting approach to inclusive practices which support good behaviour and diminish the incidences of bullying;
· To encourage the sharing of good practice across schools and other settings;
· To establish mechanisms for all settings to access services across Salford City Council in order to support them in dealing effectively with incidences of bullying. This may include access to specialist services which may include the following:-

· Child and Adolescent Mental Health (CAHMS)

· Educational Psychology

· Education Welfare  
· Police 

· School Improvement

· Victim Support

· Youth Offending Team (YOT)
· Duty and Investigation

· BEST
· SEAL

· School Improvement Partners
· Effective monitoring to evaluate the impact and determine particularly whether the strategy is reducing the incidences of bullying.  It is anticipated that initially, rates may increase as a result of increased awareness and improved notification systems.
Chapter 2 - Definition and Impact 

2.0
Defining Bullying Behaviour 

Bullying behaviour can take many forms extending from teasing, at its most simple, to threats and violent behaviour at its most extreme. 

Bullying usually falls into two categories:
1. Emotionally harmful behaviour, such as taunting, spreading hurtful rumours and excluding people from groups.

2. Physically harmful behaviour, such as kicking, hitting, pushing or other forms of physically abusive behaviour.


The behaviour constitutes bullying if:

· It is repetitive, wilful and or persistent
· It is hurtful, embarrassing or stressful to the victim

· It is intentionally harmful, carried out by an individual or group;
· There is an imbalance of power leaving the victim feeling defenceless.

2.1
Impact of Bullying


The consequences of bullying are significant and impacts across children’s and young people’s lives affecting every aspect of their well-being.   The Children Act 2004 provides a legislative foundation for integrating services and underpins The Every Child Matters agenda and particularly the five outcomes:-

· Be healthy;

· Stay safe;

· Enjoy and achieve through learning;

· Make a positive contribution to society;

· Achieve economic well-being. 


Bullying is relevant to all of the above as for many children and young people the experience or fear of being bullied is a significant barrier in achieving these outcomes. See below:
	Be Healthy
	Bullying can cause considerable distress to children and young people; to the extent that it affects their health and development. In some instances it can cause physical ailments such as insomnia, eating disorders, anxiety, depression and in extreme cases, self harm and suicide.



	Stay Safe
	Children attending school or any other facility and in their own communities should be safe from physical harm exploitation and anti-social behaviour.  Bullying is a significant child protection concern. 

	Enjoy and achieve through learning
	If children and young people do not feel safe in schools this can affect their concentration and thereby their ability to learn. Over time this may result in reduced attainment, exacerbated through poor attendance and truancy. Although more difficult to appreciate, the bully can be a victim themselves. Bullies often bully as a result of being bullied themselves, as a result of frustration, or seeing others, particularly significant adults, who use bullying behaviour to achieve their ends.


	Make a positive contribution to society

	All children should be able to engage in positive relationships that support their well-being, the community within which they live and their environment. Bullying undermines young people’s self confidence and impedes their ability to deal with significant life changes and challenges.  Bullying undermines a young person’s ability to engage in positive activities and can result in anti-social behaviour and lawlessness. 
Children who suffer from the impact of bullying will view school as an unpleasant environment that has to be tolerated rather than enjoyed and are less likely to wish to make a positive contribution. 
For the person conducting the bullying, if this behaviour remains unchallenged, it will become an enduring legacy into adulthood undermining their ability to parent appropriately or contribute positively to their community.  

Children engaged in an anti-bullying policy gain an understanding of their rights and responsibilities and those of others. 

Children in peer mentoring schemes make a positive contribution to the school and broader community.



	Achieve economic well-being
	Children who are unable to achieve their full potential at school as a result of bullying are unlikely to achieve the necessary attributes for employment and thus adversely affect their future economic viability. 



2.2
Safeguarding Children


By its very nature, bullying is often hidden from the eyes of professionals and, when reported, tends to be dealt with in isolation. National and local surveys would indicate that children and young people have little confidence in the structures for reporting and managing bullying: -

· Almost three in five (58 per cent) lesbian and gay pupils who experience bullying never report it. If they tell a teacher, 62 per cent of the time nothing is done. (‘The Experience of Young Gay People in Britain’s Schools’, Stonewall 2006)
· Only half of all the children said that their school has an active Anti-Bullying Policy.   (Young Voice 2001)

· Where children said there was a Policy, only half thought it was working effectively. (Young Voice 2001)

‘Dealing with bullying is everybody’s business’ is a sentiment identified in Working Together to Safeguard Children (2006) 

The damage inflicted by bullying can frequently be underestimated. It can cause considerable distress to children, to the extent that it affects their health and development or, at the extreme, causes them significant harm (including self-harm). All settings in which children are provided with services or are living away from home should have in place rigorously enforced anti-bullying strategies. (2006 Para 11.40)

Bullying shares key characteristics with other forms of abuse.  Inevitably it is a behaviour that depends on the exploitation of others, often abusing the power differential between the victim and perpetrator/s. Its impact undermines the emotional, psychological and sometimes physical health of the victim.  Victims of bullying can become bullies themselves and also exhibit behaviours that are similar to other forms of abuse. 

Any agency or organisation that works with children and young people should have a detailed Child Protection Policy. Statutory agencies are required to have such a policy by law, and all voluntary agencies should have one as a matter of good practice. The aim of a child protection policy should be to ensure the welfare and safety of all children and young people that an agency works with and to create an environment where they feel secure, valued, listened to and taken seriously. Child protection policies exist primarily to safeguard children and young people from experiencing physical, sexual and emotional abuse at the hands of adults. 


For the above reasons it is vital that all agencies that work with children and young people undertake to deal with bullying as part of their child protection duties, are proactive in seeking to create an environment and culture where victimisation is not tolerated and where all incidents of bullying are taken seriously and dealt with in a consistent and appropriate manner.  

As with child protection, the welfare of the victim is paramount and any action on the part of agencies is driven from the perspective of securing their safety. Similarly any victim of a bullying incident should expect the same consideration and any action on the part of an agency needs to be sensitive to the short and longer term well-being of the victim. 

Chapter 3 – Bullying and the Law
3.0
Bullying and the Law


The law requires that Children’s Services Authorities must make arrangements to promote the co-operation between the authority, its partners and others with a view to improving the well-being of children in their area and for ensuring that their functions are discharged having regard to the need to safeguard and promote the welfare of children (Sections 10(1) (2) 11(2)(a) Children Act 2004).

The Children’s Services Directorate has a duty under the Children Act 2004 (Section 11) to safeguard and promote the welfare of children. 


The former Department of Education and Skills (DfES) provided guidance on racist bullying (2006) requiring schools and local authorities to have procedures in place for reporting and recording all racist incidences. 


For schools, the law requires that governing bodies must develop and review a written statement of general principle to guide the head teacher in determining measures to promote good behaviour.  The governing body must also exercise their function to safeguard and promote the welfare of pupils.  Section 88(2)(a) Education and Inspection Act 2006 and Section 175(2) Education Act 2002.


Under the School Standards Framework Act 1998 (Section 61) a head teacher acting in loco parentis has a legal obligation to ensure an anti-bullying policy is in place within their school and to publicise it annually. 

Head teachers must determine the more detailed measures (rules, rewards, sanctions and behaviour management strategies) on behaviour and discipline that form the school’s behaviour policy.  The policy must include measures to be taken with a view to encouraging good behaviour and respect for others on the part of pupils and in particular preventing all forms of bullying among pupils.  Section 89 Education Inspection Act 2006


Improving behaviour and attendance at school is one component of the Respect Agenda. Responding both quickly and effectively to bullying will address this behaviour and also support the attendance strategy within schools. 


Whilst not a legal requirement the former Department for Education and Skills (DfES) published its Anti-Bullying Charter in November 2003, which encourages schools to adopt a proactive approach to bullying that extends beyond the school gates to engage the wider community to deal with bullying that occurs in the surrounding locality. Ofsted will refer to the charter in seeking to see how well schools meet their commitments to tackling bullying under the Charter and whether they have responded to the recommendations that it contains.

The Human Rights Act 1998 is significant legislation designed to ‘protect the rights of all people resident in countries that are members of the European Union, to enable them to live their lives free from violence and abuse, to secure their freedom of expression and to ensure that none of these rights are prosecuted to the detriment of others’. In October 2000 the Human Rights Act 1998 became law in the UK. Bullying is a direct breach of many of these rights and freedoms, and a failure on the part of schools and other settings to take seriously the rights of children and young people not to be bullied could render such setting liable under the Human Rights Act. 

Under the Race Relations (Amendment) Act 2000 (RRAA), and the accompanying Code of Practice issued by the Commission for Racial Equality, schools must: have a published race equality policy; and monitor and assess the impact of their policies, including their race equality policy, on pupils of different ethnic groups.


In addition to these specific requirements, schools are under a statutory duty to work towards the elimination of racial discrimination and promote good race relations. If a school fails to address bullying of a racial nature, this will be contrary to the requirements to promote race equality and good relations between different ethnic groups. Where a child suffers racial bullying, the school should take it very seriously and not regard it as ‘normal’ bullying. Any failure on the part of a school to deal with bullying which involves a racial element could be a potential breach of the RRAA 2000.  Schools should keep a log of all incidents of bullying of a racial nature as part of their arrangements for monitoring the duty to promote race equality.


Pupils should be involved in the development of an anti-bullying policy, its evaluation and ongoing monitoring.  Involving pupils in this way is compatible with children and young people’s right to participate under Article 12 United Nations Convention on the Rights of the Child 1989.
Section 21(7) of the Education Act 2002 (as inserted by section 38 of The Education and Inspections Act 2006) places a duty on governing bodies, when exercising their functions, to have regard to any views expressed to them by parents of registered pupils at the school.
Salford’s Children’s Services is committed to providing parents and carers of children and young people in Salford with influence and real choices in the local policies and services that affect them. Parents and carers should have the opportunity to participate in the development, evaluation and monitoring of an anti-bullying strategy.


Schools and the Children’s Services Directorate are under a legal duty to safeguard and promote the welfare of children under s.175 Education Act 2002. Furthermore, the DfES has issued guidance as to how this duty applies (DfES/0027/2004 Safeguarding Children in Education).  Essentially the guidance provides that all reasonable steps must be taken to ensure that risks of harm to children’s welfare are minimised. Also that all appropriate measures are implemented to address concerns about the welfare of a child. This involves working to agreed local policies and procedures in full partnership with other local agencies.  The guidance emphasises that ‘safeguarding’ is more that just child protection and addresses the totality of children’s wellbeing and particularly covers a young person’s health and safety and bullying (Part 1, para 15, DfES/0027/2004 Safeguarding Children in Education).
3.1
Police Powers
Some forms of bullying may amount to criminal behaviour.  Where a child who has been bullied has been threatened, the bully may have committed the offence of ‘threatening behaviour’ under s.4 Public Order Act 1986. This provides that: 

‘a person will be guilty of threatening behaviour if he or she uses threatening, abusive or insulting words or behaviour, or distributes or displays to another person any threatening, abusive or insulting written material, sign or any other ‘visual representation’ to:
(i) cause another person to fear immediate violence; or

(ii) provoke the immediate use of unlawful violence by another person.’
If the bullied child is physically or sexually assaulted, the bullies may have committed the criminal offence of common assault or indecent assault. Both offences can be committed without actually touching the victim. Children under the age of 10 cannot be prosecuted for a criminal offence. This means that the police cannot charge a child under the age of 10, no matter what he or she does. Any child over 10 can be charged with committing a criminal offence. The police cannot charge a bully with committing a criminal offence unless they have evidence that the incident occurred

Under the Protection from Harassment Act 1997, it may be possible for injunctions to be put in place to restrict the bullying child’s behaviour and for damages to be claimed for the harm suffered by the bullied child.  The Act also contains two criminal offences which may apply in cases of bullying:
(i)
the offence of harassment; and

(iii) the offence of putting people in fear of violence.
Section 1(1A) states that a person must not pursue a course of conduct:
(a) 
which involves harassment of two or more persons, and
(b) 
which he knows or ought to know involves harassment of those persons, and
(c) 
by which he intends to persuade any person (whether or not one of those mentioned above):
(i) 
not to do something that he is entitled or required to do, or

(ii) 
to do something that he is not under any obligation to do.

3.2
Section 4 of the Protection from Harassment Act 1997 

This creates a criminal offence where people are put in fear of violence as a result of harassment.
4(1) 
A person whose course of conduct causes another to fear, on at least two occasions, that violence will be used against him is guilty of an offence if he knows or ought to know that his course of conduct will cause the other so to fear on each of those occasions.
4(2) 
For the purposes of this section, the person whose course of conduct is in question ought to know that it will cause another to fear that violence would be used against him on any occasion if a reasonable person in possession of the same information would think the course of conduct would cause the other so to fear on that occasion.
3.3
Section 28 of the Crime and Disorder Act 1998 

This section provides a definition of the term 'racially or religiously aggravated' for the purposes of aggravated assaults, aggravated public order and aggravated harassment. 
An offence is racially or religiously aggravated if:
(a) 
at the time of committing the offence, or immediately before or after doing so, the offender demonstrates towards the victim of the offence hostility based on the victim's membership (or presumed membership) of a racial or religious group; or
(b) 
the offence is motivated (wholly or partly) by hostility towards members of a racial or religious group based on their membership of that group

It will be up to the courts to define the extent of the term 'immediately'. The longer the interval between the demonstration of hostility and the offence itself, the less likely it will be that the circumstances will pass the test of racial or religious aggravation.
DISABILITY DISCRIMINATION ACT 2005

Schools have a specific duty to ensure that children with a disability have access to education within an inclusive and safe environment. Section 49a of the Act outlines the general duty to have regard to:

a)  the need to eliminate discrimination that is unlawful under the Act;

b)  the need to eliminate harassment of disabled persons that is related to

     their disabilities;

c)  the need to promote equality of opportunity between disabled persons and

     other persons;

d)  the need to take steps to take account of disabled persons' disabilities,

     even where that involves treating disabled persons more favourably than

     other persons;

e)  the need to promote positive attitudes towards disabled persons; and

f)  the need to encourage participation by disabled persons in public life.

The Disability Equality Duty came into force on the 4th December 2006 requiring that all public bodies make sure that all disabled people are treated equally.  Within schools this requires the Governing Body to ensure that a disability equality scheme exists and avoids placing disabled pupils at a substantial disadvantage in comparison with pupils who are not disabled.

Chapter 4 – Inspection, Best Practice and Reporting
4.0
Bullying and Inspection

From a social inclusion perspective there is considerable benefit to our children in having an effective, local authority wide Anti-Bullying Strategy that supports individual settings in developing their policy and procedures in tackling bullying.  There is a clear fit between effective anti-bullying practices, the 5 outcomes encompassed within the ‘Every Child Matters’ green paper and fulfilling our duty of care to young people.  Addressing bullying from the levels of a corporate responsibility to those of an individual setting will improve the relationships and atmosphere within and across all settings. In turn this will improve attendance and achievement, bolster relationships and augment community cohesiveness.  From a defensive perspective, improving our response to addressing bulling will protect against the risk of subsequent litigation and conform to the requirements of inspection at both a Local Authority and settings level. 

From a Local Authority standpoint the Joint Area Review (JAR) evaluates the collective contribution made to each outcome for children and young people by relevant services in the area. Accordingly the JAR, under the auspices of the Staying Safe outcome, will assess the impact of an Anti-Bullying Strategy on children and young people. 

Although the JAR itself is being phased out and Children’s Services inspections will ultimately focus on responding to Annual Performance Assessments (essentially a Local Authority self-evaluation against the Children and Young People’s Plan), it is clear that the DCSF (Department for Children, Schools and Families) will expect Local Authorities to maintain their focus on bullying. A feature supported through a component of the Public Service Agreement (PSA) which is concerned with improving children’s and young people’s safety requiring the authority to report on the percentage of young people who have experienced bullying.

The performance of schools in addressing the well-being of pupils and particularly bullying is similarly evaluated using the revised Ofsted inspection framework (2005).  Such inspections do not simply assess the provision but focus on its effectiveness and place great weight on the comments of pupils in this judgement. 

Section 4 of the Self-Evaluation Form (SEF) Personal Development and Well-being is where the majority of this information will be recorded, specifically in response to: 

· Section 4b: To what extent do learners feel safe and adopt safe practices? (Stay Safe)

· Section 4d: How well do learners make a positive contribution to the community? (Make a Positive Contribution)
4.1
Best Practice for Schools

Outside of the family, children and young people spend the highest proportion of their time in school. It is vital that during these periods they feel safe and cared about in order to promote their opportunities to learn. There are many different ways of tackling bullying and each school will want to respond according to their particular circumstances and the characteristics of their school community.   Some schools choose to draft their Anti-Bullying Policy as part of their Behaviour/Discipline Policy. If this is done, it must be clear which sanctions apply to bullying. However, for the purposes of clarity, it is better to have an Anti-Bullying Policy that is separate from the Behaviour/Discipline Policy, but which will cross-reference to the Behaviour/Discipline Policy if necessary.


There is much to be proud of in the work that Salford Schools have accomplished in developing their bullying policies.  To date, however, there has not been a corporate interagency approach to tackling bullying and this may have limited schools’ abilities to link their policies with the broader agenda and services that may offer support.  The following standards provide an opportunity for schools to compare their Anti-Bullying Policies and make appropriate modifications:
· There needs to be a whole school approach to bullying that involves non teaching and teaching staff, pupils, parents and carers. 

· All stakeholders need to have a common understanding of what constitutes bullying. 
· In developing an Anti-Bullying Policy all stakeholders should be consulted through the use of pupil, parent and staff surveys. (See Appendix 2)
· The policy should clearly outline how staff are to respond to reported incidences of bullying.

· A senior member of staff within the school should have responsibility for the development and oversight of the policy. This individual will be the Anti Bullying Champion, be responsible for the implementation and the delivery of the strategy, recording and monitoring performance. 
· The policy should identify how children, their parents and carers are to report incidences of bullying.
· The school should engage promptly with parents whether their child is the victim or the perpetrator of bullying.

· There should be an Anti-Bullying Statement or Charter that is clearly displayed with signed commitment.
· Helpline numbers and sources of support should be clearly identified.
· Sanctions for dealing with bullying are clearly outlined and understood by the whole school. Sanctions should be applied appropriately and consistently, taking into account any Special Educational Needs or disability.
· Classroom practices and curriculum should be used positively as a vehicle for raising awareness and challenging bullying behaviour. PSHE (Physical, Social and Health Education) and Citizenship classes should be used to discuss issues concerned with diversity and to draw out the anti-bullying message.
· The Healthy Schools National Standard requires all schools to have clear and proactive policies to address bullying and promote an anti-bullying culture within the school.

· That all staff are aware of the importance of modelling positive relationships. 

· Assemblies and parent’s evenings and other gatherings should be used to disseminate the message.
· Schools should be aware of where and when bullying is most prevalent and should work with pupils to diminish the risk of bullying

· Schools should encourage and have safe anonymous reporting, disclosing and requests for help.
· Staff should be clear at what point certain incidents are reported to the police.
· There should be agreed criteria indicating when there should be Police involvement.
· There should be methods for recording bullying incidences and these should be monitored. (See Recording Section 4)
· Where bullying is occurring outside the school premises there should be procedures explaining how this should be dealt with.  Children are vulnerable to bullying on the school bus.  Are drivers aware of the school’s anti-bullying procedure and know how to report and respond to incidences. (Ben’s Storey) http://www.bullying.co.uk/article/ben.aspx 
· The school should have trained peer mentors.
· Schools should include the Anti-Bullying Policy in their induction of new staff and continue to reflect the policy through Continued Professional Development.  

· Where specific training is available staff should be given the opportunity to engage in training and development opportunities consistent with their needs. 

· Good practice based upon what works should be developed.
· Schools should audit what currently exists to address bullying, the effectiveness of the approach, what is the evidence and to identify what further improvements can be made.
4.2
Best Practice for Youth Services
Youth Services offer a range of personal and social development opportunities, which include a commitment to young people to provide high quality youth work within a safe environment.  Integral to this is a duty of care to young people to protect them from bullying and harassment in all its forms.  In order to support effective action, the following standards are recommended as a basis for a robust and practical approach to Anti-Bullying policies within informal settings.

· A whole service Anti-Bullying Policy outlining principles and practice, developed in consultation with young people.
· Ongoing evaluation of young people’s feelings of safety within the youth work environment, in relation to bullying and harassment.
· Training for staff to raise awareness around bullying and harassment issues, and ensure that workers are aware of the policy and its implementation.
· All staff undertake responsibility for implementing the policy within the working environment, sensitive to the needs and circumstances of the young people involved.
· Clear guidelines for reporting and dealing with bullying situations.
· Ensure safe and effective monitoring and follow up procedures are in place.
· Prominent display of the Anti-Bullying Policy and other promotional materials within the youth work environment.
· Promote young people’s awareness of the Policy, and what is unacceptable behaviour.
· Provide young people with information on what to do about bullying.
· Take a pro-active approach to bullying and harassment issues through curriculum activities, e.g. workshops, arts, and drama.

· Work in partnership with other agencies and organisations, where appropriate, to support the needs of both victim and bully.
· Provide information on helplines and other sources of support.
· Actively discourage bullying and harassment in all forms and at all levels.
· Respect young people’s rights to confidentiality except where this might conflict with child protection or safeguarding responsibilities.
4.3
Bullying in the Community

Whilst children and young people spend a considerable amount of time at school, and for that reason it is important that they feel safe and respected by their peers, a significant proportion of their time is spent in the community beyond the protective oversight of adults.  Whilst there are both similarities and differences, community based bullying normally takes place in settings where children congregate and where adults tend to be absent.    Community bullying, according to Percy-Smith and Matthews (2001), differs from the school setting and can be categorised into the following main areas:

· ‘Barging in’ - where a group of typically older children pressurise or impose their will over the activity of a weaker group.  Sometimes they will take over or simply disrupt the activities of the more vulnerable group. 

· ‘Extortion’ - pressurising children to engage in behaviours against their will.  This could include taking their money, personal possessions or committing acts of vandalism or thefts from local shops.

· ‘Intimidation’ - is characterised by threatened or actual assault on young people where the perpetrator derives some enjoyment from the discomfort of the victim

· ‘Name calling’ - Clearly this behaviour occurs both in the community and in school and is consistent with children being verbally intimidated.  

Preventing or addressing bullying in the community is much more difficult than at school.  Within schools and similar settings adult supervision is normally available, if not present; whereas in the community, children and young people tend to ‘hang out’ in settings where adults are not evident. Schools, however, have an important role in reducing bullying in the community and need to work beyond the school gate. This may involve cooperating with one another where the victim and the bully are not located within the same school.  Young people tend to avoid areas where they perceive they are at risk of becoming victims and some try to remain indistinguishable - a feature that may have contributed to the ‘hoody’ culture.  An ethos needs to exist within the city where all forms of bullying are unacceptable and there is a concerted effort across agencies to disseminate this message. Police stations, libraries, health centres and other community resources can be useful venues for communicating the message and become places for reporting incidences of bullying. The anti-bullying message needs to be young person focussed and communicated through a number of channels, and must capture the interest of young people, their parents and carers.
4.4 Reporting (See Appendix 7)
A survey, undertaken by ‘Beatbullying’, indicated that 87% of 11 to 16 year olds felt that they had not been listened to when reporting incidences of bullying.  Inevitably, the reception children and young people receive when they report a bullying incident will impact upon their confidence to report such incidences again and that of their friends. The effectiveness, efficiency and reputation of the process will permeate throughout the school.

It is similarly important that parents have confidence in the reporting mechanism and the response of all staff to dealing with the issue.  Reception staff, particularly, within schools and other settings must respond appropriately and be aware of the potential seriousness of the information they have been entrusted with.  Staff need to be aware of the emotional needs of parents and carers who may feel powerless to protect their children whilst they are away from home.  Parents who have little confidence in the school or other setting are more likely to withdraw their children.   
4.5 Recording

Recording racist bullying incidences is mandatory upon schools and the DCSF also recommends that all incidences of bullying should be recorded, identifying the nature of the incident, where and when it happened and the people involved. All incidences of bullying, whether in schools, other settings or in the community need to be communicated to the Children’s Services Directorate. The Directorate will review this information, identify trends and develop appropriate strategies in consultation with its partners to combat bullying across the area.  The data will enable the authority to challenge settings in their duty to promote the welfare of children and young people.  Work is ongoing with a software company to provide a ‘user-friendly’ ICT database for recording incidences of bullying. For recording purposes it is important to have a definition of bullying that all stakeholders agree with otherwise there will be inconsistencies in recording bullying behaviour which in turn will invalidate the data when compared across settings.  Recording is not only important from a management information perspective and to influence future strategy, but also from the individual management of incidences.  Recording provides the means for managing cases more effectively, substantiates decision making and provides the source material if further support services are required. 
Chapter 5 – Types of Bullying
5.0
Cyber bullying and Mobile Phone (How to respond see Appendix 3) 

Young people’s experience of the world is very different to that of their parents.  Technology has provided a vast communication network that can be both advantageous for young people and conversely very damaging; 22% of young people report that they have been the target of cyberbullying.  The internet and mobile phones provide a very fertile medium for propagating threatening and intimidating messages.  Cyber bullying is very insidious in its nature as, unlike school and community bullying, it invades the young person’s home and provides no respite for the victim.  Young people seeking solace within the home are still accessible through mobile phones and the internet.  Whilst children and young people are often conversant with the technology many adults are not, this lack of knowledge on the part of adults impedes their ability to respond appropriately and provide the appropriate protection for children and young people. Schools, other youth settings, parents and carers can play a significant role in educating children in using this media safely. 
5.1
Bullying and Disability (Appendix 4)

Despite major reforms in legislation and social policy and progress in enlightening social attitudes to disability, disabled children have an increased likelihood of being bullied compared to their non-disabled peers (Nabuzoka and Smith (1993), Dawkins (1996), Bullying Today (2006), Michna (2003)).  As with race, culture, gender and orientation the perpetrator capitalises on the person’s difference i.e.  their particular uniqueness.  These differences are likely to be found with disabled children and young people and can include the following:- 

· Lack of Social Skills:  Young people with learning difficulties are more likely to have communication difficulties and may act in ways that are unconventional.
· Number and quality of friends:  Research indicates that having friends who are prepared to stick with you and offer support, is a significant protective factor (Hodge (1999)). Many studies have found that disabled children have fewer friends than their non-disabled counterparts (Nabuzoka (2000)). 
· Being socially rejected and isolated: Social rejection is a common experience of disabled children.
· Physical appearance: Disabled children and young people are often bullied simply because they are seen to be different in appearance.  One study found that almost a third of children that experience health concerns as a result of bullying have a physical disability (Leff 1999) and a number of other studies have suggested a link between the likelihood of being bullied and having unusual personal characteristics. 
· Absence from school: Disabled children and young people may be receiving special lessons outside the general curriculum of the school and this can affect their social standing and friendships. 
· Communication Skills. Young people with sensory or speech and language difficulties are often perceived to be different and can be subjected to ridicule because of these differences


There are particular issues in identifying and responding to children with a disability who are the victims of bullying. Children with a learning disability may even be unaware that they are being bullied thinking that the hurt and humiliation that they are experiencing everyday is simply a part of their life experience.  Children with communication difficulties may be unable to make adults aware of their abuse.  Moreover, if their behaviour changes as a result of them being bullied, many adults may see this as simply symptomatic of their disability.  Adults need to be open to the fact that children with a disability are more likely to be bullied and accordingly need to be vigilant both within the school and other social settings to identifying when these children are being bullied. 
            Parents of children who have a disability strive to ensure that they have an equal opportunity to access life experiences comparable to other children of a similar age.  Schools and other settings have a key responsibility to remove any barriers to disabled children and this includes addressing their particular vulnerability to bullying.  If parents are to feel confident particularly in accessing mainstream schools they must feel confident that their children will not by bullied or intimidated otherwise they will seek specialist provision which may not be in the child’s overall best interests. 
5.2
Homophobic Bullying (How to respond see Appendix  5) 

Homophobic bullying pervades our schools and community. It is a form of bullying that occurs against a discriminatory backcloth where the victim often feels unable to share their desolation with anybody as they feel adults and peers will be intolerant and disapproving.  Some young people will be unable to even tell their parents, perceiving that they disappoint and may even be rejected. Young people who grow up in same sex relationships are also vulnerable to bullying and similarly cannot share unhappiness with their parents for fear of causing them distress.   

The issues around homophobic bullying are complex and impede the ability of the victim to report incidences. Stonewall (2006) have undertaken comprehensive research into this area of bullying and report the following key findings: -
· Almost two thirds (65%) of young lesbian, gay and bisexual people experience homophobic bullying in Britain’s schools.
· 97% of gay pupils hear derogatory phrases such as “dyke” or “poof” used in school.
· 98% of gay pupils hear “that’s so gay” or “you’re so gay” at school.
· 75% of young gay people in faith schools experience homophobic bullying and are less likely than pupils in other schools to report it. 
· In schools that have said homophobic bullying is wrong, gay young people are 60% more likely not to have been bullied.
· Of those who have been bullied, 92% have experienced verbal homophobic bullying, 41% have experienced physical bullying and 17% have experienced death threats.  
· Over 60% of young lesbian and gay people feel that there is neither an adult at home nor one at school who they can talk to about being gay.


The impact on young people of homophobic bullying is consistent with other forms of bullying affecting every area of a young person’s well-being and educational performance, although in some instances the adverse impact of homophobic bullying is much greater. In other forms of bullying adults tend to be openly intolerant and schools will promulgate a culture where bullying is unacceptable.  This is not always the case with homophobic bullying. Through denying the existence of gay, lesbian or bisexual relationships or simply not challenging the attitude or derogatory language, settings can create a culture that promotes homophobic attitudes. Stonewall in their extensive survey of young people bears testimony this:-  
· 30% of lesbian and gay pupils report that adults are responsible for homophobic incidents in their schools. 
· Only a quarter of schools say that homophobic bullying is wrong in their school. 
· Half of teachers fail to respond to homophobic language when they hear it.
· Just 7% of teachers are reported to respond every time they hear homophobic language. 
· Only a quarter of schools say that homophobic bullying is wrong in their school. In schools that have said homophobic bullying is wrong, gay young people are 60% more likely not to have been bullied.

As a result of section 28 of the Local Government Act 1988 many teachers assumed that they were unable to respond to sexual orientation.  In fact this legislation never applied to schools.  In contrast the The Sex and Relationships Education Guidance (DfES 2000) states that, among other things, teachers should be able to deal honestly and sensitively with sexual orientation, answer appropriate questions, offer support, and be able to deal with homophobic bullying. Section 28 of the Local Government Act 1988 never applied to schools and has now been repealed. Teachers are free to discuss homophobia with their students in the classroom.
5.3 Gender Bullying
            Sexual bullying is predominantly perpetrated by males against women (Womenkind Worldwide 2007). Gender bullying affects both sexes and can be perpetrated on the opposite or on the same gender victims. Girls can bully other girls simply because they are popular or fit within the popular stereotype; or conversely because they do not. Similarly young men who do not conform to the masculine stereotype can also experience marginalisation.  Society's attitudes to transsexuality have changed considerable over the last thirty years. For a minority of young people, however, who identify with transgender or experience gender variance, feeling that their assigned sex at birth is at odds with their sense of self now, can find themselves the target of ridicule.  This can result in physical abuse and regrettably research indicates that a significant number have been marginalised by teachers.
5.3
Bullying related to race, religion, belief or culture. (How to respond see Appendix 6)

Schools and other settings often represent a microcosm of attitudes that exist in our broader society.  Prejudice against groups due to their race, religion or culture can be replicated within the school setting. Negativity towards Muslims following in the wake of the wars in Iraq and Afghanistan, and the associated suicide bombings renders young people, who can be identified as belonging to that group, vulnerable to bullying. Similarly, more locally, hostility to travelling families and the assumed stereotypes can be played out within the school setting.   

All forms of bullying have the effect of generating fear, injuring self-confidence and conveying a sense of exclusion and rejection upon the individual. Bullying related to race, religion or culture permeates beyond the individual and into the family, community or group. Other members of that group are, as a consequence, made to feel threatened, intimidated and devalued. Unlike more mainstream bullying it is not just the individual who is attacked, who feels unsafe, unwelcome or marginalised. 

“When they call me a Paki,” explains nine-year-old Sereena, “it's not just me they're hurting.  It's all my family and all other black people too.”  

Racist words and behaviour are experienced by the victim as fundamental attacks on their values, loyalties and sense of self.  Such attacks against a backcloth of societal, community, perceived or actual prejudice convey a sense in the victim that the perpetrator is acting out the attitude of the broader community.  Such attitudes are often reinforced by politicians, other social commentators and the media who use injurious and inflammatory language i.e. ‘swamping’, ‘taking our jobs’, ‘scroungers’. The recipient of the bullying behaviour similarly perceives the behaviour of the perpetrator as an expression of the whole community. Hence the child of a traveller family may fear and distrust all settled people, not just those who engage in bullying. Inevitably this impacts upon his or her relationship with that community, attendance at school and consequently achievement. 
5.4 Bullying relating to Young Carers See Appendix 8
Young carers are very vulnerable members of our communities.  Very often they are not recognised by the professionals working with young people, and therefore the bullying they are subject to may also fail to be recognised or acknowledged.  Not only do young carers have to deal with the impact of carrying out caring tasks inappropriate to their age, they also have to deal with the attitude of professionals that fail to recognise or understand the issues and other young people who see them as different and vulnerable and therefore a target for bullying.

The average age of a young carer is 12, and 86% are of school age, yet 25% tell no-one they are a carer and 25% get no external support other than a Young Carers Service.

The bullying of young carers can be on two levels:

· Aimed directly at them because they appear to be different.

· Aimed at the person they are caring for, who may be suffering from a terminal illness, disability, mental health problems or suffering from either alcohol or substance misuse.

Psychological bullying is no less damaging than physical bullying, when directed at young carers who frequently are more isolated than their peers.

As a result of bullying, (71% of young carers report being bullied), coupled with isolation from their peers and the wider community it is unsurprising that many young carers fail to achieve at school.  Problems encountered at school include lateness, low attendance, failure to complete homework, (33% of young carers have educational problems due to their caring role).  This leads many young carers on to problems moving into adulthood such as problems with relationships, employment and further education.  As a result of these experiences, many young carers also encounter their own mental health and/or substance misuse problems as they grow up.
5.5
Bullying Related to Children in Public Care

Children within the care system are similarly vulnerable as most will not be living with their parents.  Children in these circumstances do less well at school than their peers and experience particular learning difficulties.  The combination of being academically less able and their unique circumstances can result in these children being bullied. Bullying also happens within home environments and all staff need to be vigilant as children in these circumstances cannot get away from their tormentors. 
5.6 Brand Bullying 

Advertising targets all sections of society and young people and children are no exception. They are, however, particularly vulnerable to the messages portrayed and can feel an overwhelming need to fit within the image and be brand conscious.   A recent poll found “that 85% of teachers believe possession of fashionable goods is important to their pupils, with 93% saying brands are the top influence on what children buy. The influence of advertising and marketing is much more significant now, with more than 70% of teachers saying it has increased from 10 years ago. Almost all (98%) believe advertising directly targets children and young people.” (Guardian Newspapers Limited 2008).  Teenagers particularly have an overwhelming need to look ‘right’ and are very susceptible to the impact of commercial interests concerned with branding and unfettered marketing in the pursuit of profit.  Those who cannot afford to buy the same clothes or accessories as their peers are vulnerable to bullying.  The nature of the bullying can be very insidious; it can be a look or a comment, or at a more extreme level a physical assault.      
Chapter 6 - Managing the Impact of Bullying
6.0
Sanctions (Appendix 8)

Sanctions need to be purposeful and serve to eradicate the behaviour of the perpetrator and secure the well-being and confidence of the victim.  The purpose of sanctions is to impress upon the perpetrator that their behaviour is unacceptable, to hold them to account, to deter the individual from repeating the behaviour and to support a culture amongst other pupils, parents/carers that this sort of behaviour is not tolerated. Any reaction to bulling needs to be commensurate with the incident and consistently applied.  It is important to be mindful of the particular circumstances and consideration needs to be given to both the vulnerability of the victim and perpetrator. Bullying by any child is unacceptable and bullying by children who have disabilities or who have SEN is no more acceptable.   However, consideration should be given to the nature of a child’s disability or SEN status and their ability to understand and control their behaviour. 

Sanctions function to change the behaviour and should not be seen as a means of reprisal.  It is vital that any action serves to resolve the behaviour and not escalate the issue and place the victim at more risk.  


Key Function of Sanctions:-

· To make sure that the bully is held to account for their behaviour.

· To ensure that the perpetrator is aware of the harm they have done.

· The sanction needs to reflect the seriousness of the incident.

6.1
Risk Assessment


Alongside any sanctions that may be appropriate to curtail the behaviour of the bully, consideration should be given as to how the victim can be made to feel safe. A risk assessment should be undertaken by the agency closest to the young person.  This may be undertaken by the individual the young person has disclosed to, or a practitioner who has become aware of the incident through representation by a parent/carer, young person or through direct observation.  In residential units consideration needs to be given to keeping the young person safe especially at night.  Clearly it is important that the vulnerable young person feels confident that any plan stemming from the risk assessment will be effective in maintaining their sense of security.  Any safety plans need to be regularly reviewed with young people and amended accordingly. 


Consideration needs to be given to the behaviour of other children who may not be directly involved in bullying but who contribute to the behaviour of the bully. Children and young people can play different roles and their behaviour can support that of the ring-leader who can exert their influence over other participant. Some young people may contribute to the bullying of their own volition, to fit in with the group or out of a sense of fear that they will themselves become victims.  Others will simply reinforce the behaviour, through providing supportive feedback characterised through goading, smiling or laughing at the discomfort of the victim. Outsiders who remain silent can similarly support the bully whereas, in contrast, others who try and intervene and support the victim can play a significant role in undermining the influence of the perpetrator.  
Chapter 7 - Bullying and Other Related Strategies
7.0
Anti Bullying and other Strategies
Behaviour Strategy

It is compulsory for schools to have measures in place to encourage good behaviour and to prevent all forms of bullying. In Salford, we recognise that there is no single solution to the problems of poor behaviour, but all stakeholders have the potential to raise standards, if they are consistent in implementing good practice in learning, teaching and behaviour management.  

The Behaviour Strategy outlines our vision for a Salford Standard for Behaviour and an integral part of the Strategy is to develop opportunities to improve pupils’ social, emotional and behavioural skills – to achieve appropriate behaviour for learning in schools; raised standards of achievement and enhanced educational inclusion. The Behaviour Strategy has a vision that Children and Young People have the right to learn in a safe and supportive environment and that they are supported in developing appropriate behaviour. 

Attendance Strategy

Bullying can often be the cause of poor attendance at school. The Attendance Strategy in Salford promotes good practice within schools to assess the circumstances which have led to irregular school attendance and to support the child and the family in resolving problems to achieve regular and beneficial attendance at school.

The Attendance Strategy also endorses the view of OFSTED that “….a school cannot be considered effective and to be satisfactorily promoting educational inclusion if….. the response to incidents of racism, bullying or harassment is inadequate”.

7.1
Social and Emotional Aspects of Learning (SEAL)


The aim of SEAL is to enable children to make informed choices about their behaviour, including making positive relationships with others, and understanding and managing feelings.  It therefore links closely with the aims of an Anti-Bullying Strategy.  If a school is effectively implementing SEAL it is likely that there will be strong foundations to any anti-bullying work.  At the heart of SEAL is a programme which allows children to develop self-awareness, empathy, social skills, motivation and to manage their feelings.  It recognises that the underlying causes of behaviour such as bullying can be emotional or social.  In the primary school SEAL materials there is a discrete unit which offers specific learning opportunities around bullying.
7.2
Healthy Schools
The vision for Salford’s Healthy Schools Programme is for all children and young people to be healthy, safe and achieve at school and in life. This programme supports the links between health, behaviour and achievement through a whole school, whole child approach.  Under the Emotional Health and Wellbeing theme all schools are required to have Anti-Bullying policies that staff know and understand including their roles and responsibilities. Staff also need to feel supported and are able to identify and manage bullying .Children, young people and parents/carers need to know and understand the policy and feel that they have the opportunity to regularly discuss its implementation.

The Healthy Schools programme asks schools to have a system in place that ensures prompt recording of bullying incidents and a follow up process to monitor children and young people involved in bullying incidents. Promoting Emotional Health and Wellbeing contributes significantly to all five national outcomes of the Every Child Matters agenda and effective anti–bulling policies and procedures help children and young people to build their confidence and emotional resilience.

7.3
Dignity at Work Policy

How staff are treated at work can impact upon how they treat children and young people.  Having a culture within schools and other settings where staff feel valued and cared about provides the appropriate culture for responding to and supporting children appropriately.  Adults who are bullied at work, stressed and feel undervalued will more likely fail to respond to the anxieties of children appropriately. 
7.4
Peer Mentors / Playground / Home-to-School Buddying
Peer mentoring has a proven track record, both locally and nationally, as a powerful, yet very simple means by which one strand of an Anti-Bullying Policy may be delivered. Evaluations demonstrate the benefits to both mentors and mentees during the mentoring process. Older mentors (usually in year 10 in 11–16 high schools) undertake a selection and training process and are matched with mentees identified by the school and who would benefit from additional, non-traditional support.

The mentoring relationships are monitored regularly by schools and/or support agency staff to ensure meetings are taking place and progress is being made. Projects include one-to-one relationships, as well as drop-ins and before and after school group meetings.

Evaluations undertaken with mentors, mentees and school staff clearly demonstrate the benefits to all participants. Projects have included young people who have themselves been bullies and who now wish to support those being bullied. Mentors gain particularly from the responsibility their role requires – they are ‘in charge’ of a relationship which has specific outcome requirements. Benefits to both mentors and mentees include improvements in:

· Self-confidence and esteem

· Anti-bullying behaviour and behaviour in general

· Attitude

· Attendance and attainment

· Feeling safe

· Skills - including communication, social, problem solving, negotiation, organisation and life skills.

Peer mentoring has the capacity to diversify to meet a variety of needs at differing times. Such projects include playground buddies, travel to and from school buddies, book (reading) buddies and dinner time buddies.

7.5
Anti-Bullying and the Community Safety Unit

Witness Outreach Service is part of the Community Safety Unit at Salford City Council and they have developed a Anti-Bullying Pack for Primary Schools. The children explore what it means to be bullied, what it feels like and what action they can take if it happens to them.  The lesson then develops the connections between bullying, anti-social behaviour and crime and its consequences.

To reinforce this message two interactive CDs have been produced to help children think about what is right and wrong. The CDs take you through scenarios of incidents and the consequences of the choices young people make. 
7.6
Common Assessment Framework (CAF)
The CAF is a standardised approach to conducting an assessment of a child's additional needs and deciding how those needs should best be met. It is a generic tool and is designed to be used by those professionals who are responsible for the overall welfare of children. 

There are many circumstances where the CAF should be undertaken and clearly where children and young people are feeling vulnerable is a significant reason for commencing the process.  However, the CAF should not be used where other methods within this Strategy will address the issues and needs of a child more easily.  The CAF does not negate any other process but may augment existing arrangements.  

Inevitably children who are the focus of bullying are likely to feel vulnerable and this in turn may impact upon their health, educational achievement, attendance at school and relationships both within the home and outside.  The combinations of these factors may require a coordinated response that can best be addressed through the CAF process. 

Chapter 8 – Governance and Evaluation
8.0
The Multi-Agency Anti-Bullying Steering Group will manage the overall development, delivery and evaluation of the Anti-Bullying Strategy. The Anti-Bullying Coordinator will provide reports to this group, informed through the monitoring of recorded incidences of bullying and the delivery of the Anti-Bullying Strategy as a whole.  The Coordinator will be responsible for compiling regular reports on the Strategy to the SSCB Executive who in turn is accountable to the SSCB.  The Children and Young People’s Anti-Bullying Advisory Group will oversee the effectiveness of the strategy and receive anonamised incidences of bullying and information on how these were managed. The Anti-Bullying Coordinator will facilitate and manage this group.   Similarly the Listening to Parents and Carers Group will have opportunities to communicate and evaluate the Strategy and comment upon its effectiveness. The annual Tellus2 survey will inform the Multi Agency Steering Group of children and young people’s experience of bullying incidences. (See figure 1 below identifying the process of governance). 
Figure 1 - Governance
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8.1
Evaluation
Monitoring will be achieved through extending the existing ICT data system used for recording racist incidences and further embedded within schools and other relevant settings.  The system will provide comprehensive information and will be used to compare the level of incidences across settings. The data will be evaluated against a base-line and compared year-on-year to measure the effectiveness of the Strategy.  Anti-Bullying Audit Tools will be used to survey children and young people’s experience of bullying inside and outside school. A similar tool will be used with parents and carers to gather information about their experience.  Information gathered will assist in reviewing the effectiveness of the strategy and provide and identify those areas that need amending. (See Figure 2 below outlining the process.)
Figure 2 - Evaluation
	Activity
	Means
	Oversight
	Frequency

	Overall progress against Action Plan
	Report prepared by the Anti Bullying Coordinator.
	AB Steering Group
	Every six weeks

	Listening to Children and Young People Group
	Audit Tools used with schools and relevant settings.
	Children and Young Peoples Advisory group.
	Annually

	Listening to Carers and Parents group.
	Working through Schools clusters to survey parent’s views through the use of the Anti-Bullying Audit Tools.
	Feedback to AB Steering Group and Parents and Carers Group
	Annually

	To be able to report on how Salford compares with national data on bullying.
	The TellUs2 survey provides a national picture of children and young people’s views on bullying.
	Information through TellUs2 to be reported to the AB Steering Group
	Annually


Information from the TellUs2 (2007)

	Category
	Salford %
	National  %

	Which of the following do you worry most about 
	
	

	Being Bullied
	29
	25

	A couple of times a week in the last 4 weeks 
	13
	17

	About once a week
	6
	4

	Two or Three times a week
	2
	3

	Most Days
	6
	5

	How well does your school deal with bullying
	
	

	Very/quiet well
	55
	57

	Not very well/Not at all well
	30
	30

	Bullying is not a problem in my school
	7
	4

	Don’t know
	8
	9


Action Plan
The Action plan has been a dynamic tool and as the Strategy has been developed, certain activities have been accomplished and others identified.  The key below identifies the stages of activity and future work. 

Key to Action Plan 
	Achieved and on target
	

	Partially achieved
	

	Not achieved
	

	Future plans to be implemented 
	


	What is the issue? 
	Action to be taken 
	Lead 
	By when 
	Performance

Measure
	Resources needed 

	To engage the contribution of all relevant agencies in the development of the Anti-Bullying Strategy.
	Establish a Multi-Agency Steering Group
	Simon Hood
	Jan 08
	Achieved February 08.  Decision made that the strategy should be citywide.
	None

	High profile launch of the Strategy
	Link with SSCB sub-group Publicity and Communications and seek their support in developing high profile media campaign.
	Simon Hood

Bernadette
	Jun 08
	Achieved 25 June 08
	To be determined

	Identify an elected member to champion Anti-Bullying Strategy
	Discussion with Leadership teams to identify councillor.
	Simon Hood
	Feb 08
	In March, the Leadership team were of the view that a councillor was not required and John Stevens would act in this capacity
	None


	What is the issue? 
	Action to be taken 
	Lead 
	By when 
	Performance

Measure
	Resources needed 

	Participation of children and young people in identifying and raising awareness about bullying and seeking their views on an Anti-Bullying Strategy.
	Identify funding for consultation.
	Simon Hood
	Mar 08
	Achieved March 08.

Funding was not transferred from last year’s budget in time.  Cost had to be drawn against current year.
	Through contributions from PCT and other sources, costs were reduced from £14K to £7K.

	
	Steering Group to be established to manage the conference event.
	Simon Hood

3 young girls from Irlam and Cadishead High School
	Apr 08
	Achieved Apr 08
	Funding of around £10K for hire of The Lowry Compass Room.

	Performance to be scripted, developed and delivered by young people for young people.
	Colleagues to be identified to work with children and young people to deliver drama.
	Simon Hood in partnership with schools.
	Jun 08
	Achieved 25 Jun 08
	Funding for away days to develop performance.

	Seek authorisation for Conference.
	Lead Member Report to be written.
	Simon Hood
	May 08
	Achieved May 08
	None

	General issues in the organisation of the conference.
	Write separate Action Plan for conference event.
	Simon Hood
	Apr 08
	Achieved Apr 08
	None

	Need to consider how we raise awareness of children and young people’s vulnerability in home/school transport.
	Offer training to GMPTE
	Simon Hood

Training Sub-Group
	Dec 08
	
	

	
	Consult with schools and providers of transport and include in the corporate strategy.
	Simon Hood
	May 08 and on-going
	Achieved May 08 and ongoing.

Consultation with Primary Heads Network Clusters 07/05/08 and 23/06/08.

Presentation to School Leaders Briefing 15 & 17 Sep 08.


	

	
	To discuss the situation with Mike Hall who is responsible for commissioning of transport.
	Simon Hood
	Mar 08
	Consultation Mar 08.
	

	What is the issue? 
	Action to be taken 
	Lead 
	By when 
	Performance

Measure
	Resources needed 

	Building upon Best Practice for Schools need to develop Best Practice for Youth Services.
	Audit existing Anti-Bullying Policies within Youth Service – identify Best Practice and combine with corporate Anti-Bullying Strategy.
	Mike Forth
	May 08
	Achieved and included in the Strategy.
	

	Police to consider how they engage with the strategy to deliver a co-ordinated approach that supports other services and young people.
	To explore how other regions identify best practice with a view to integrate with the corporate Anti-Bullying Strategy.
	Robert Findlow
	May 08
	Achieved and included in the Strategy.
	

	Need to link the work of the Anti-Bullying Steering Group with Behaviour Initiatives Group (BIG).
	Simon Hood to attend the Behaviour Initiatives Group and present workshop at the BIG conference.
	Simon Hood
	21 May 08 – Awareness raising event organised by BIG
	Presentation delivered to the BIG Conference 21 May 08
	

	Dissemination
	Dissemination will take place through the following events:

· SSCB (via Publicity and Communications Group)

· Conference

· Community Groups

· Governing Bodies

· Address Primary and Secondary Heads Group

· Staff Training

· Salford Website – www.salfordantibullying.com

	Simon Hood
	Partly achieved Jun 08.
	Memo to John Stephens
	Budget needs to be identified for this activity and employment of an Anti-Bullying Co-ordinator (see below).

Indicative Budget for Campaigns = £9K

Primary Schools event at The Lowry = £10K


	What is the issue? 
	Action to be taken 
	Lead 
	By when 
	Performance

Measure
	Resources needed 

	Need to build on existing peer mentoring arrangements and develop the service further with accredited Peer Mentors.
	Salford Foundation secures an extension to funding to continue its Salford schools’ peer mentoring project with six high schools.
It also secures a contract with the Mentoring and Befriending Foundation to support anti-bullying peer mentoring projects across NW England and including eight Salford high, special and primary schools.
	Alan Rosser
	Augt 08
	Both have been successful. Alan will apply later in the year to DCSF to fund a more extensive, Salford-wide anti-bullying peer mentoring project..
	

	Establish a ‘User-friendly’ efficient and effective reporting system for monitoring and recording bullying incidences.
	· Review any existing reporting mechanisms and consider how these can be augmented to encompass the recording of bullying incidences.

· Working group to look at existing ICT mechanisms and establish how there can be built upon.

· Through staff training, emphasise the need to record bullying incidences.
	Simon Hood
	Jun 08
	Jun 08 achieved.

Established reporting system but as yet to win the co-operation of schools in accepting the definition of bullying and the recording of incidences.
	

	All staff involved with children and young people will require training in the Anti-Bullying Policy.
	To establish Training Strategy Sub-Group to develop a training strategy for all staff.
	Simon Hood

Alison O’Brien
	Dec 08
	
	

	Executive summary to be produced.
	Further consultation to take place on the Strategy prior to the summary being produced.
	Simon Hood
	Aug 08
	
	

	Consultation with parents / Carers on the strategy.
	Parents have a key role to play in supporting the Anti-Bullying Strategy and need to be able to make a contribution to the process.  Having parents involved will help to raise awareness through the community.
	Kerry McMahon
	May 08
	21 May 08.  Will continue to consult with parents and carers as part of the evaluation process.
	

	What is the issue? 
	Action to be taken 
	Lead 
	By when 
	Performance

Measure
	Resources needed 

	Bullying of children and young people has a profound affect on carers and parents.
	The Anti-Bullying Strategy needs to be linked with the Parental Support Strategy.
	Me Uk Wong
	
	
	

	How staff are treated at work influences how they deliver services to children and young people.
	The Anti-Bullying Strategy needs to be linked with the Dignity at Work Policy.
	Simon Hood and HR
	Apr 08
	Included in the Strategy – Apr 08
	HR need to agree paragraph in Anti-Bullying Strategy.

	To improve young people’s involvement in the conference.
	Prepare young people as facilitators to run groups.
	Liz Cameron
	May 08
	Jun 08
	

	Anti-Bullying Strategic document to be ratified by the SSCB
	Present to the SSCB in Aug 08.
	Simon Hood
	On the advice of the AD, the matter should be discussed at Leadership Team before going to the SSCB.
	
	

	Due to the complexity of the range of organisations that are involved in the successful delivery of an Anti-Bullying Strategy, there is a need for an Anti-Bullying Co-ordinator that would work within Children’s Services and integrate with all partners, children, parents and carers.  They would also have responsibility for the monitoring and evaluation of the impact of Anti-Bullying work at a strategic and operational level.
	Identify a budget for the post.

To prepare a job description and person specification for an Anti-Bullying Co-ordinator.

Advertise post.

Shortlist prospective candidates.

Select.
	Simon Hood

HR
	Dec 08
	
	£33,053.00

£1,300.00


	What is the issue? 
	Action to be taken 
	Lead 
	By when 
	Performance

Measure
	Resources needed 

	To ensure that children and young people have a direct say in the development and operation of the Anti-Bullying Strategy.
	Develop a Children and Young People’s Anti-Bullying Advisory Group.
	Simon Hood
	Dec 08
	Achieved 

Aug 08
	£275.00


APPENDIX 1
Members of the Anti-Bullying Steering Group
Name
Designation
Email
Liz Cameron
Principal Officer – Partnerships with
liz.cameron@salford.gov.uk

Children & Young People

Catherine Collier
Diploma Co-ordinator (Lifelong Learning)
catherine.collier@salford.gov.uk
Pauline Copeland
Operational Manager – Prevention (YOS)
pauline.copeland@salford.gov.uk
Julie Cunningham
Behaviour Improvement Programme Manager
Julie.cunningham@salford.gov.uk
Rob Findlow
Neighbourhood Inspector (Police)
robert.findlow@gmp.police.uk
Ann Graham
School Counsellor (Moorside High School)
ann.graham@salford.gov.uk
Tom Healy
Youth Offending Team Manager
tom.healy@salford.gov.uk
Simon Hood
North Locality Manager
simon.hood@salford.gov.uk
Bernadette Houten
Named Nurse Safeguarding Children (PCT)
bernadette.houten@salford-pct.nhs.uk
Jacqui Hughes
Head of Education Inclusion
Jacqui.hughes@salford.gov.uk
Sue Johnson
Teaching and Learning Consultant
sue.johnson@salford.gov.uk
Kerry McMahon
Principal Officer – Partnerships with Parents
kerry.mcmahon@salford.gov.uk

and Carers

Carol Melvin
Residential Unit Manager
carol.melvin@salford.gov.uk
Zahrah Mir
Principal Equalities Officer
zahrah.mir@salford.gov.uk
Paul Moran
Young Carers Specialist Support Worker
paul.moran@salford.gov.uk
Alison O’Brien
N W Co-ordinator (Anti-Bullying Alliance)
alisonnwaba@yahoo.co.uk
Wyn O’Neill
Head Teacher (Buile Hill High School)
Wyn.O’Neill@salford.gov.uk
Martin Platt
Deputy Head Teacher – Lower school
martin.platt@salford.gov.uk

(Ambrose Barlow High School)

Susan Puffett
Principal Community Safety Officer
susan.puffett@salford.gov.uk
Alan Rosser
Deputy Chief Executive (Salford Foundation)
alanrosser@salfordfoundation.org.uk
Judith Shorrocks
Witness Outreach Officer
Judith.shorrocks@salford.gov.uk
Wendy Smith
Learning Resource Centre Manager
wendy.i.smith@salford.gov.uk

(Moorside High School)

Sue Tomlinson
(Vantage Technologies Ltd)                               sue.tomlinson@vantage-technologies.co.uk
Tracey Wedgeworth
Head Teacher (Moorside Primary School)
tracey.wedgeworth@salford.gov.uk
APPENDIX 2
Strategies for Managing incidences of Bullying
Step 1   
Listen to the child or young person and clarify what has been happening. Listen carefully to what they have to say and offer reassurance that by talking to you they are taking the correct action.  Remember to empathise and support them in their disclosure. 
Step 2

Help the young person to be focussed and specific about the incident from their perspective. Ask if there were any witnesses or bystanders.

Step 3

Agree with the young person what was the most frightening/damaging part of the encounter. 

Step 4

Work with the young person to consider all of the possible ways you may, together, be able to deal with the problem. Remember as the adult you are responsible for securing the safety of the young person and you may feel that the young person’s solution is not commensurate with their continued security.  Depending upon the seriousness of the incident you may have to take action unilaterally. Discuss with the young person what action should be taken to tackle the bully.
Step 5

Evaluate the risk to the young person and consider what action you both feel is appropriate to protect the young person. Think about contingencies in the event that matters do not evolve as you both anticipate.  
Step 6

Consider any external support that may be appropriate. (Peer Mentors, Mediation Service, Police)

Step 7 

Record the incident and proposed action.

Step 8

Engage with parents promptly and advise them of what action has been taken and encourage them to keep you informed of any future difficulties.
Step 9

Evaluate what you have achieved through this process. Actively monitor the child to assess whether bullying has stopped. Does anything need to be modified? Arrange to meet with the child again to review the plan and ascertain that the victim is feeling safe.  Remember to consult with the parent. 
APPENDIX 2 cont
Managing the Bully

Step 1

Discuss the behaviour with the young person, the reasons for their behaviour and the impact of it.

Step 2

Consider whether the behaviour is something that can be managed within school of whether you need the assistance of external agencies.  

Step 3

Discuss strategies with the young person on how they may have managed their behaviour more effectively.

Step 4

Once you have agreed a strategy with the child consider how relationships can be prepared from both the victims and perpetrators perspective.  You are looking to achieve a resolution both within the school or other setting and when the young person is outside adult supervision.  Make it clear to both parties that you will be reviewing as to whether the bullying has stopped.  In some instances it can be useful to commit the agreement to paper to ease the process of review the arrangements.
Step 5

Actively monitor the child to assess whether the bullying has stopped and check the position with the carer/parent initiating further action if required

Step 6

Inevitably there will be times where the incidents of bullying are so serious that the only effective remedy is the removal of the bully from the class; withdrawal of privileges or participation in activities; detention; fixed period exclusion. In certain circumstances a crime has been committed and thus will necessitate the involvement of the police. 
Consideration

Is it appropriate to refer the child for therapeutic intervention (Behaviour Education Support Team, Restorative justice, Locality Team, Educational Psychology).  If this incident is one of a number of behavioural issues consider completing a CAF with a view of seeking coordinated support.

APPENDIX 3
Preventing Cyberbullying (note there is no single solution to the problem of cyberbullying)
· Identify within the school who will take responsibility for coordination and implementation of cyberbullying prevention and response strategies.
· Work with children and young people to identify a shared definition and ensure that all have an understanding of its impact.
· Young people need to be made aware of their responsibility in the use of ICT and sanctions for misuse.
· Students and parents need to be aware that the school can provide them with support, even if cyberbullying takes place outside. Promote this through meetings with parents, parent’s evenings, school magazine and mail shots. 
· Review and update the school’s Anti-Bullying Policy plus other relevant policies; these might include policies on behaviour, pastoral care and e-learning strategies. 
· Review existing Acceptable Use Policies (AUPs) and publicise them to parents and children. 
· Keep records of any incidences of cyberbullying.
· Provide and publicise ways of reporting cyberbulling.
· Promote positive use of technology and explore safe ways of using the internet.
· Promote and discuss ‘netiquette’ e-safety and digital literacy. 
· In any survey of the effectiveness of the Anti-Bullying Strategy ensure that cyberbullying is included. 
· Keep cyberbullying a ‘live’ issue and celebrate successes. 

Responding to Cyberbullying
Support the victim
· Give reassurance that the person has done the right thing in telling someone.
· In consultation with the young person, inform parents/carers.
· Discuss with the young person the importance of not retaliating.
· Identify with the young person what information they have in the public domain.
· Encourage the young person to keep relevant evidence for any investigation (e.g. not deleting messages/texts, taking screen capture shots and noting web addresses of online cyberbullying instances).
· Check that the young person understands simple ways to prevent such incidences from happening again (changing contact details, blocking contact or leaving a chat room).
· Take action to contain the incident when content has been circulated:
1. If you know who the person is ask them to remove the content;
2. Contact the host (the social networking site);
3. Use disciplinary powers to confiscate phones that are being used for cyberbullying. 
4. Ask the perpetrator to tell you who they have sent messages on to.
5. In cases of illegal content contact the police, who can determine what needs to be kept for evidential purposes. 
APPENDIX 4
Bullying and Disability
· Does the school Anti-Bullying Policy specifically itemise the range of name-calling, unwanted comments and physical and psychological bullying which can be directed at disabled children and adults?
· Does the policy allow for the recording and monitoring of all such occurrences?

· Are disabled children positively encouraged to report all such occurrence?

· Have all pupils received training on disablism alongside training on sexism, racism, and homophobia in such a way that they empathise with the unfairness and injustice of such behaviour and attitudes?
· Have staff been trained to identify disablist bullying and name calling?

· Are pupils trained as ‘bully busters’ or peer mediators?
· Does the school use various opportunities, e.g. through assemblies and other gatherings to deal with issues of prejudice and consider barriers to disabled children?
· Does the school promote positive images of disability?
· Is the school’s Anti-Bullying Policy linked to the disability equality schemes?
APPENDIX 5
Homophobic Bullying 

· The school or setting must explicitly state that homophobic bullying is unacceptable and against the rules.  
· Develop policies that tackle homophobic bullying and tell young people and staff about them. 
· Promote a positive social environment.
· Address staff training needs. In particular, provide staff with the tools and confidence to challenge homophobic bullying.

· Provide information and support. Lesbian, gay and bisexual organisations can provide support to schools and young people to help lesbian and gay pupils feel more positive and included in their community. Display help-lines and web addresses where young people can obtain support.  
· Integrate sexual orientation into the Sex and Relationships aspects of the curriculum, in order to enable both heterosexual and gay pupils to understand and respect difference and diversity. 

· Encourage role models (Kitchenor and Alexander the Great were gay).
· Don’t make assumptions.  Not all gay people are alike and not all will experience being gay in the same way. Not all parents, governors or teachers will be heterosexual and not all pupils will grow up to be heterosexual.

· Celebrate achievements.

APPENDIX 6
How to respond to Racist Bullying 
The school or setting must explicitly state that racist bullying is unacceptable and against the rules.  
· Accept the pupil's account of the incident and provide solidarity and support. Racist bullying can be devastating and traumatic and the pupil may need a place to think aloud and to express their feelings. 

· Do not make light of the incident with remarks like 'the people who did this didn't mean to give offence,” and do not try to minimise its importance by suggesting that there may have been a misunderstanding. The fact is that an offence was committed and the pupil who has been hurt or wronged needs support and understanding. 

· Provide reassurance that it was right for the pupil to approach you and inform you. 

· Ask what action the pupil would like to see take place. For example, if they would like the matter to be taken up with the head teacher and school leadership team, and/or whether they would like a personal meeting with the pupil(s) responsible for the bullying, with a teacher present, to explain the hurt they have experienced.

· Discuss whether they would like other pupils to help solve the situation that has arisen.

· Discuss whether they would like their parents to be informed and involved.

· Stress that they are not themselves the cause of the bullying. This is very important, for otherwise there is a danger that they will internalise the insults they have received. 

· Through conversation exploit opportunities to instil pride in their heritage, colour and background.

· If there were witnesses to the incident, as is likely, ensure they know that your sympathies are with the pupil(s) at the receiving end of racist bullying, and in no way with those who are responsible for it. 

The school or other setting must make clear though its curriculum and/or ethos that it values diversity and has high expectations of all to challenge racist behaviour. 
APPENDIX 7
Reporting
Reporting mechanism should inspire confidence for children, young people, parents and carers.

For Children and Young People
There should be a variety of methods of reporting that support confidentiality and, where necessary, anonymity. These may include the following:-
· 'Help Me'/Bully Boxes which are emptied daily and acted upon 

· confidential web-based reporting systems at school and LA level 

· 'befrienders' or 'buddies' who are stationed at a known location every day 

· think books 

· peer mentors 

· text or email systems 

· confidential phone numbers 

· adult counsellors or drop-in facilities to talk with home-school workers and mentors

For Parents and Carers

· Reception staff and other staff taking phone messages, notes or receiving visitors have been trained in school systems and procedures, and are clear about steps to be taken.

· Reception and other staff are sensitive to the emotional needs of parents making contact with a school about incidents of bullying.

· Parents have confidence that staff will act promptly, take the concern seriously and not take action which makes the situation worse for their child.

· Staff take actions to agreed timescales and report progress to parents.

· Parents are clear about how to take further action if they do not feel that their concern has been properly addressed. 
· Parents receive a letter describing what action will be taken in view of their complaint and particularly how their child will be protected from the bully/ies whilst at school.  Advice should also be given as to what action should be taken if they are not satisfied.
Records of bullying incidences will enable settings to ensure:

· Reception and other staff are sensitive to the emotional needs of parents making contact with a school about incidents of bullying.

· Parents have confidence that staff will act promptly, take the concern seriously and not take action which makes the situation worse for their child.

· Staff take actions to agreed timescales and report progress to parents.

· Parents are clear about how to take further action if they do not feel that their concern has been properly addressed. A model letter to parents informing them of the school's complaints procedure can be found in the resources and references section (Appendix 9).
APPENDIX 8
Bullying relating to Young Carers

Staff in any setting need to be aware that some young children have dependent relatives.  Young Carers face an overwhelming sense of responsibility culminating in a lack of opportunity to engage in the school community, learning and leisure pursuits. 

Adults need to be aware of the issues Young Carers face and look out for the signs of being a young carers. These may include the following:-

· Absence from school

· School adverse behaviour, not wishing to leave their dependent relative alone.

· Lateness

· Tiredness

· Excuses for not wanting to join in extended school activity.

· Isolation.

Staff in schools and other setting can help by:

• Engaging with the young person and supporting them in accessing services that may help them and their dependent relative. 

• Being sensitive to the needs of the young carer, whilst respecting any desire on the part of the young carer to keep their family situation as private as possible.
• Providing opportunities in school time to complete homework

• Providing agreed access to a telephone

• Understanding that each individual has their own differing needs and requirements.
APPENDIX 9
Sanctions
Sanctions function to change the behaviour and should not be seen as a means of reprisal.  It is vital that an action serves to resolve the behaviour and not escalate it and place the victim at more risk.  The use of Restorative Justice process provides an excellent method of providing both resolution and awareness of the consequences of bullying.

Key Function of Sanctions:-

· The sanction needs to reflect the seriousness of the incident.

· To make sure that the bully is held to account for their behaviour;

· To ensure that the perpetrator is aware of the harm they have done;

· To ensure that the person who was subjected to bullying now feels safe;
· To ensure that the person who was subjected to bullying now feels empowered to be proactive in avoiding bullying situations.
Appendix 10
An Exemplar Policy

 

Statement of Intent 

 

Our vision at xxxxxxx school is to have high standards of teaching and learning which challenge our pupils to achieve. Our anti-bullying policy supports this ideal by:

 

     ● Promoting respect and tolerance for each other and the school

     ● Helping pupils towards an understanding of what is right and wrong

     ● Supporting everyone in forming good relationships with adults and peers.

 

We believe that the whole school community should be fully involved in the writing, implementation, monitoring and review of an anti-bullying policy.  We recognise the need to report incidences of bullying to the Children’s Services Directorate so we can measure how effective our bullying policy is and to conform to DCSF guidelines. 

 

In managing bullying it is everybody’s responsibility to create an environment that respects and celebrates individual difference so that students can develop without fear.  All students and staff should have a clear understanding of what bullying is and be proactive in tackling incidents. (see below)

The school will endeavour to engender an attitude across the whole school community where bullying is considered to be unacceptable and appropriate measures will be taken to protect the victim and manage the behaviour of the bully. 

 

Definition of Terms
 

What is bullying?
 

Xxxxxx School/College adopts the following definition of bullying:

 

Bullying behaviour can take many forms extending from teasing, at its most simple, to threats and violent behaviour at its most extreme. 


Bullying usually falls into two categories:

3. Emotionally harmful behaviour, such as taunting, spreading hurtful rumours and excluding people from groups.

4. Physically harmful behaviour, such as kicking, hitting, pushing or other forms of physically abusive behaviour.


The behaviour constitutes bullying if:

· It is repetitive, wilful and or persistent;

· It is intentionally harmful, carried out by an individual or group;

· There is an imbalance of power leaving the victim feeling defenceless.

 

Source: Safe to Learn Sept 2007

 

Bullying can be: 

· Emotional - e.g. being unfriendly, excluding, tormenting (e.g. hiding books, threatening gestures), being bossed, hurting people’s feelings, being nasty, unfriendly, mean, blackmailing.

· Physical - e.g. pushing, kicking, hitting, punching or any use of violence, pushing people around.

· Racist - e.g. racial taunts, graffiti, gestures.

· Sexual - e.g. unwanted physical contact or sexually abusive comments.

· Homophobic - e.g. associated with or focused on the issue of sexuality.

· Verbal - e.g. name-calling, sarcasm, spreading rumors, teasing, being cheeky. E-mail or text bullying. Bullying through a 3rd party. 

Other concerns that might not necessarily easily fit into these headings will nevertheless be taken seriously e.g. being picked on, taking advantage of by another person or humiliated through not having the perceived appropriate brand of clothing

 

Aims and Objectives
 

The aim of our anti-bullying policy is to:

 

· Clarify for students and staff what bullying is and that it is always unacceptable. 

· To provide an explanation to staff, students and school community why bullying and harassment occur and their impact on individuals and the school as a whole.

· Provide a secure, stimulating, positive and mutually respectful and inclusive environment for learning.

 

School also intends:

 

· To involve the Students' council in any planning, discussion, dissemination of any work    related to anti-bullying.

· To have in place an anti-bullying support process, that all staff and students understand and to apply the system consistently.

· To regularly monitor and review the policy with the full involvement of staff, student, parents/carers and the Children’s Services Directorate.

Practice and Procedures
 

 What we do to prevent bullying

 

Everyone involved in the life of the school must take responsibility for promoting a common anti-bullying approach by being supportive of each other, providing positive role models and conveying a clear understanding that we disapprove of unacceptable behaviour (but not the pupil or student), and by being clear across the school that we follow school rules. All members of the school community are expected to report incidents of bullying.

 

The Staff have a vital role to play as they are at the forefront of behaviour management and supporting children’s sense of well being in school. They have the closest knowledge of the children in their care and should build up a relationship involving mutual support, trust and respect.

 

In order to create an environment that deters bullying the school will:

 

· Ensure that staff provide children with a framework of behaviour including class rules which supports the whole school philosophy.

· Staff in their daily activity will behave in a respectful and caring manner to students and colleagues, to set a good tone and help create a positive atmosphere.

· Provide children with a good role model

· Raise awareness of bullying through stories, role-play, discussion, R-time, Peer support, School Council, PSHE, RE. notices strategically around the school underpinning the anti bullying message. 

· Through the head teacher, keep the governing body well informed regarding issues concerning behaviour management.

· Provide a member of the senior management team to be responsible for the monitoring of the policy.

· Provide both discrete and user friendly facilities within the school to encourage pupils to report incidences of bullying. (bully boxes)

· Keep the Children Services Directorate informed of all incidences of bullying through the established reporting structure.

 

Parents/Carers
 

We expect that parents/carers will understand and be engaged in everything that is being done to make sure their child enjoys and is safe at school:

 

· Support us in helping us meet our aims.

· Feel confident that everything is being done to make sure their child is happy and safe at school.

· Be informed and fully involved in any aspect of their child’s behaviour.

· Be informed about who can be contacted if they have any concerns about bullying.

 

Governors
 

We expect that governors will:

 

· Support the Head teacher and the staff in the implementation of this policy.

· Be fully informed on matters concerning anti-bullying.

· Regularly monitor incident reports and actions taken to be aware of the effectiveness of this policy.

 
Students
 

We expect that students will:

 

· Support the Head teacher and staff in the implementation of the policy. This might involve contributing to agreed approaches designed to reduce bullying or better deal with incidents that arise.(e.g. via pupils council, circle time etc)

· Be involved in the monitoring and review of the policy.

· Feel confident that everything is being done to make school a safe and secure environment for them to achieve and learn.

· Feel supported in reporting incidents of bullying.

· Be reassured that action regarding bullying will take place. 

Reacting to a specific incident
 

Recording
 

All incidents of bullying whether on the school grounds or outside will be recorded on the appropriate documentation. As Salford sentinel database comes on stream all incidences will be record using this technology. Incidents clearly identified as bullying must be reported to the nominated senior member of staff

 

Parents (of both bully and person bullied) will be informed of what has happened, and how it has been dealt with. All records of discussions to be filed and minuted by the investigating person. 
Dealing with an Incident
 

Whenever a bullying incident is discovered school will go through a number of prearranged steps. The exact nature of each step will depend in part on the nature of the incident and those involved.

 

1. The school community need to be aware that when a bullying incident has come to the attention of adults in the school it has been taken seriously and action has resulted.

 

2. School expects to support all involved by:

· Talking through the incident with bully and person bullied

· Helping the bully and victim to express their feelings

· Talking about which rule(s) has/have been broken

· Discussing strategies for making amends

3. Sanctions may include:

· Time away from an activity within the classroom.

· Time out from the classroom.

· Missing break or another activity

· Formal letter home from the Head teacher expressing concerns, where the pattern of behaviour continues.

· Meeting with staff, parent and child.

· Pastoral Support Plan

· Detention after school

· Fixed-term exclusion

· Permanent exclusion

4. The parents (of both bully and person bullied) will be informed of what has happened,

and how it has been dealt with.

 

· Records of these discussions to be taken and filed.

· Failing face-to face discussion, parents/carers will be informed of any incidents by letter.

 

Monitoring
 

Using the reporting structure trends and strategies are analysed for inclusion in the Headteacher’s reports to governors.

 

Careful monitoring and analysis provides us with a regular opportunity to link monitoring to action planning for the following school year

 

 Policy Monitoring and Review
· Date Policy agreed by the Governing Body -

· Date of policy amendment –.

· Date of next policy review – 

· Date the School Council reviews the policy each year -

· Annual initiatives reported to Governors. Liaison with parents.

· Data from the monitoring and recording process needs to be included in the head teachers report to governors once a term.

 

 

APPENDIX 11
Resources and references
www.anti-bullyingalliance.org.uk.
Provides advice and guidance on bullying in general and also makes available auditing tools for assessing parents, carers, children and young people’s views on bullying. 

www.childline.org.uk 
This site provides confidential advice to children and young people. Childline in Partnership with Schools (CHIPS) provides a range of services from awareness raising assemblies, workshops dealing with bullying issues, to setting up peer support schemes that encourage children and young people to support one another.

www.restorativejustice.org.uk 
General advice on restorative justice programs.
www.met.police.uk/youth/bullying.htm 
Resources and advice aimed at how to combat bullying.

www.beatbullying.org 
This site provides advice guidance and resources that will be useful to parents, teachers, youth workers and other associated staff.

www.dfes.gov.uk/bullying 
This site includes a publication Bullying a Charter for Action.  Also provides information and guidance around the issue of school bullying from the DfES.
www.stonewall.org.uk/educationforall 
This site provides a very full range of material and advice for young people and practitioner who are concerned about homophobic bullying.

www.teachernet.gov.uk/publications 
This is a government website for teachers and other related professions and provides useful information about promoting healthy and safe environment for pupils and staff. Also provides a short and interesting film of the work Norway have undertaken in challenging bullying behaviour.
www.stoptextbully.com 
This site provides advice and guidance to young people on how to deal with text bullying and cyber bullying. 
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The Children’s Plan: Building brighter futures

The Stationery Office (TSO), Norwich

(2007)
Safe to Learn:  Embedding Anti-Bullying Work in Schools


DCSF Publications, Nottingham
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The Stationery Office (TSO), Norwich
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By Ruth Hunt and Johan Jensen


Stonewall

(2007)
Anti-Bullying Alliance – Bullying Audit Toolkit
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Bullying – A Guide to the Law


By Alison Fiddy and Carolyn Hamilton


The Children’s Legal Centre, Colchester
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(2008)
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APPENDIX 12
Abbreviations

SEAL
Social Emotional Aspects of Learning

SSCB
Salford Safeguarding Children Board

CAHMS
Child and Adolescent Mental Health Service

YOT
Youth Offending Team

BEST
Behaviour Education Support Team

DfES
Department for Education and Skills (now renamed DCSF)
DCSF
Department for Children, Schools and Families

RRAA
Race Relations (Amendment) Act 2000

JAR
Joint Area Review

APA
Annual Performance Assessment

PSA
Public Service Agreement

PSHE
Physical, Social and Health Education

SEN
Special Educational Needs

CAF
Common Assessment Framework
ICT
Information and Communication Technology

GMPTE
Greater Manchester Passenger Transport Executive
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Multi Agency Anti Bullying Steering Group�

SSCB Exec�

SSCB�

Anti Bullying children and young people Advisory Group.�

Anti Bullying
Coordinator�

Reporting Mechanism for recording incidences of bullying both within schools and other settings. �

Listening to Parents and Carers Group.
Kerry McMahon�

TellUs 2
Survey�


