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This support pack is to ensure that children who speak little or no English are warmly welcomed and included in Salford schools when they arrive.

Receiving a new arrival who speaks little or no English can be a tremendously exciting time – but the inclusion of these children in the early days sometimes can present some schools with a few challenges as well.

The child’s family may also feel a bit anxious about leaving them in school.

INFORMATION FOR CLASS TEACHERS

Before the new pupil arrives
Some schools have excellent induction arrangements for admitting and including new children. The principles of good induction are true for speakers of languages other than English.

If you are aware that you will be welcoming a new pupil, talk to your class positively about it and discuss with them the ways they might be able to help. Emphasise the fact that he/she is able to speak another language, i.e. emphasising the positive rather than the negative. Show the class a map of the world to discuss, for example, the location, the type of climate, etc. the pupil has been used to. Find out what script the child is used to, e.g. if he/she uses a European language, is it Roman, such as in French, or Cyrillic, such as in Russian? Is their script written from left to right, from top to bottom of the page? Is the script phonetic or does it use pictograms?

Organise a “buddy,” (or a couple of buddies), to guide the new pupil during the first few days. Choose pupils who have good social skills and respond well to being given responsibility. If the “buddy” speaks the same language as the new arrival, so much the better, but if there are other pupils in school who speak the language of the new pupil, introduce them to each other.

Discuss with the buddy ways of helping the new pupil, e.g. being with him/her at playtime and lunchtime, showing him/her around the school building, (including toilets), and helping him/her within the classroom situation.

Find out how to say a few words in the new pupil’s language and teach the class to say them.
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When the new pupil arrives

Establish a relationship with the new pupil and help him/her to feel comfortable in the class.

Introduce the new pupil to other members of staff who might work with him/her in the classroom from time to time.

Help the new pupil to understand school routines and any changes in school routines, (e.g. fire drill, day trips, non-uniform day, etc.), as appropriate.

Informing the staff

It is important that staff are informed about the new arrival and this is most easily organised if there is a gap of a couple of days between interviewing the pupil and parents/carers and the pupil starting school.

Information collected at the interview can be used to produce an information sheet to be distributed to teachers. 

This information can also be useful to inform decisions regarding the placement of the new pupil in an appropriate ability group; bearing in mind the pupil’s potential.

We recommend you have an Ethnic Minority Achievement Coordinator in your school.
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Communication and monitoring

Information on the student should be available to all staff, with details of home language, country of origin, etc. and the level of previous education, (if known). An initial interview with parents or carers is an excellent opportunity to find out a range of information. It may be useful to have an interpreter present, from an agency such as Salford Link, contact number 787 8219.

Examples of information to find out:

· Religious/cultural background

· Educational background, if relevant to age. (In some countries, 

compulsory education does not begin until the child is 7 years old).

· Any breaks in education.

· Language(s) spoken and level of literacy.

· Language(s) to use in contact with parents /  carers.

· Subjects studied in previous school(s) – if applicable.

· Attitude to school, progress made, attendance, etc.

· Any contacts the new arrival has with current pupils in the school.

· Any special dietary requirements (may be for medical as well as religious


reasons).

Take the opportunity to give parents/carers information about:

· The English school system

· The school’s expectations of its pupils

· The school day / the school routines

· The homework system (where applicable)

· Uniform requirements / dress code

· Arrangements for language support

· Benefits such as free school meals / uniform grants, (if applicable)
Please refer to the suggested ‘New Pupil Record’ sheet on the following page and adapt as appropriate.
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Name of School:

New Pupil Record

Name:                                                D.O.B.

Year / class:

Class teacher:

Language(s) spoken:

Educational background:

Additional information and learning needs, e.g. siblings and ages, parental background, religion, dietary requirements, toileting arrangements, is the child a new arrival to England? etc.
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PLACING A NEW ARRIVAL IN APPROPRIATE TEACHING GROUPS:

· Some test scores may not reflect the potential of a pupil who is still learning English because it may not reflect the culture of the child being tested and should therefore not be used as the main criterion for placing the pupil in a teaching group.
· Students who have English as an additional language, (EAL), learn alongside fluent users of English who are good language models. If a new arrival in the early stages of learning English is placed in lower-ability sets with peers who are poor language models and poor behaviour models, he/she will underachieve and may misbehave.

· The new arrival may already have acquired the relevant skills and concepts of a subject, they just need the words to express them in the new language. An early stage learner of English is capable of tackling work which is cognitively demanding if the task is designed to provide them with the words they need.

· Bi-lingual students are likely to achieve more highly in a class where there are plenty of opportunities for pupil interaction and support through paired and group work and opportunities to explore the topic, and the language of the topic, in groups. They are likely to make less progress in a class which is very teacher directed, with little opportunity for exploration.

· Early stage English learners can cope in high sets if lessons allow for differentiation of response and the teacher has realistic expectations of what can be achieved at different stages of the language learning process. Differentiation and teachers’ careful use of language and questioning skills are extremely beneficial.
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Acclimatisation Phase

Identity:

· Preferred name used, correctly pronounced

· Help the pupil to pronounce your name and those of the staff they come into contact with

· Pupil to be valued as an individual with a home language, culture, life experiences and intellect

· Pupil encouraged to share out of school experiences

· Helped to place self within the peer group and surroundings

· Child’s identity defended and any act of intimidation and / or racism challenged

· Parents/carers and family welcomed and informed about what is happening with their children

Curriculum planning:

· Providing plenty of opportunity for the pupil to demonstrate what he/she can do

· Plan activities which provide opportunities for the student to listen and absorb English

· Allow the pupil to participate orally only when he/she feels ready

· Learner confident of teacher support when taking “risks”

· Clearly defined and staged tasks which are purposeful, practical and geared towards the child’s experience

· Building on the child’s awareness of the print environment

· Collaborative work with visual and contextual support

· Adaptability in the medium of communication

· Tasks defined to encourage involvement and contribute to the work of the class as a whole

· Child’s work carefully presented and labelled as a contribution

· Child’s language explicitly represented in the school
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ADDITIONAL INFORMATION FOR THE CLASS TEACHER

As you instinctively do for any new pupil, encourage them to take part in all the routines and rituals of the classroom.

Some beginners in English may not speak for some weeks and should be allowed to remain silent, but they will be listening to and assimilating the language that is used around them.

A pupil in the early stages of learning English as an Additional Language will need differentiated work on the same topic as the rest of the class but at their language level. A beginner will need as much practical and visual support as possible. He/she should be encouraged to use a word book and helped to put key words from each lesson in it, (if age appropriate). Pupils who are literate in their home language should be encouraged to use a dual language dictionary. It is also useful to have dual language labels around the school environment.

Your well-planned pair and group activities will help the new pupil to develop his/her English language skills. He/she will need to be placed in a group with pupils who are best able to involve him/her in the learning task.

The new arrivals should be encouraged to ask for help if they do not understand something. Persevere in your communication with your pupil.

Pupils in the early stages of English language learning will need differentiated homework tasks where appropriate. These could include: learning new vocabulary

matching short sections of text to pictures

diagrams, etc.

You need to remember that cultural differences may lead to misunderstandings. For example, where we expect pupils to look at us, in many cultures pupils will avoid eye contact with teachers as a sign of respect.

It is important to remember that there are examples of good practice in working with pupils with EAL in Salford schools, one example being Marlborough Road Primary School.
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USING DESCRIPTORS

Each new arrival with EAL will adapt to an English language environment in his or her own specific way – some will remain silent for a time, while others will try to communicate in their home language. There is no general rule as to the length of this settling in period. This is nothing to worry about at this stage as he/she will be simply sorting out all the new sounds and sound combinations heard. Eventually, the different and most important sounds of a language become differentiated and certain phrases are repeated sufficiently frequently to become part of a repertoire. This process is a naturally inbuilt human facility – i.e. to make communicative sense of speech. What is of vital importance is that, as teachers, we provide the most supportive and facilitative environment for this task. Confidence, inclusion and involvement are the prime attributes.

Much of what appears in the descriptor will be noted in teacher observations, or through samples of the child/ren’s work. The main focus needs to be the learning environment we provide. Our observations of the pupil serve only to check on the environment we structure which includes the curriculum tasks. The outcomes of our observations must be to evaluate and continually adapt the learning environment to give the best results for our pupils.

This phase will lay the foundations for future development.

The pupil needs to feel accepted both by the teacher and their peers. He/she needs the opportunity to make sense of the new surroundings and perhaps make a friend(s) in order to feel safe and secure enough to take on future learning.
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DESCRIPTORS

Set out below is a series of descriptors which attempt to build a picture of what can be expected in terms of a pupil’s acclimatisation to life in a classroom where the language is new:

Oracy

· May need an extended silent period while listening to and absorbing English

· Tuning into the sound system of the new language

· Observes and copies what peers do

· Expresses self in first language

· Body language begins to indicate a willingness to join in

· Beginning to respond to practical instructions

· May experiment with breaking social / classroom rules as a means of both declaring some independence and allegiance to peers

· May break social / classroom rules by mistake or as a means of trying to make sense of the rules eg, “I THINK I have to ask before leaving the room, I’ll try it and see!”

Reading

· May read in own first language and continue to do so

· May be able to build on familiarity with a similar script to their home language e.g. Turkish

· May have to become familiar with a very different script from their home language, e.g. Bengali

· May be learning to read for the first time

· Enjoys sharing books eg listening to an adult read and ‘following by looking at the pictures and seeing the text’

· Uses first language to talk about books

· Understands book layout

· May be able to sequence pictures of familiar events
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DESCRIPTORS (continued):

Writing

· May write in home language and continue to enjoy doing so

· May be able to build on familiarity with similar scripts to home language, e.g. Somali

· May have to become familiar with a very different script from their home language, e.g. Farsi

· May be learning to write for the first time

· May need experience of pre-writing skills

· May be able to attempt tasks via copying

· May choose to record through pictures, diagrams, etc.

· May be able to sequence pictures of familiar events and copy captions

Curriculum

· Beginning to get involved in curriculum activities

· Draws on own previous experience to show interest in lesson content and participate in class activity

· May wish to participate as an observer

· Can access the task through their home language
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THESE HANDY TIPS MAY BE HELPFUL TO THE PERSON(S) DELIVERING THE TEACHING/LEARNING SUPPORT:

· You will probably spend more time with the pupil, possibly in a one-


to-one setting, than any other member of staff and will be in a prime 


position to discover a pupil’s strengths, any difficulties, or important 


information.

· Make sure you know the pupil’s preferred name and that you 


pronounce it correctly.

· Help the pupil to pronounce your name and those of the staff they 


come into contact with.

· Prior to admission or meeting the pupil, try to find out as much as 


possible about their first language – (Is he/she literate in it?)

· What script is the language written in, e.g. if a European language, is 


it Roman such as in French, German, Spanish or Czech. Or Cyrillic 


such as in Russian?…  For other scripts find out if it is written from 


left or right, or from top to bottom -    Is it a phonetic script or does it 


use pictograms?

· What is their religious and cultural background?

· Do they have special dietary requirements? (These may be for 


medical as well as religious reasons).

· In the early stages, always have a drawing/writing pad handy for 


illustrations/explanations.
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· In reality, you will usually be working with someone for whom we 

have little or no bilingual support. You will, therefore, become the person they are most likely to turn to for help.

· In conversation, avoid over-correction. Just repeat what has been 


said in its correct form, to show you understand. Look out also for 


non-verbal signs and respond accordingly.

· Where the pupil has no English, do not try to force them to speak 


before they feel ready to.

· Encourage them to speak in their mother tongue, even if only to tell 

you the names of familiar objects. It is important that they feel their first language has value. They must not learn English at the expense of their mother tongue. We want them to be truly bilingual, not monolingual speakers.

· Note if there are any possible absences for religious or cultural 


reasons and try to research and acquaint yourself with dates and 


information. This information might also be useful for topic work for

the whole class. Specific topics and activities can be built into the curriculum to promote awareness and empathy towards refugees and people seeking asylum.

· Where pupils have some oral English, they may still have no 


experience of the written form. You may find yourself teaching the 


alphabet and letter formations from scratch.
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· When you work in class avoid patronising the child.

· There is no need to talk loudly, it will not help them understand any 


better and will most probably embarrass them if anything, or may 


even alienate them.  Speak clearly and simplify your language where necessary. To be empathetic, the question to ask 


yourself and sometimes other class members is:

“If I was in a similar situation, how would I prefer to be treated 

and spoken to?”
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Strategies to help you when working with new arrivals with little or no English in the early years and key-stage 1 classes.

1. Your main priority is to make the child feel safe and secure. 


You can still comfort a child even if he/she does not speak 


any English. With a young child, a kind face and a smile 

mean a lot – a worried look sends the message, “I don’t 

know what to do with you, you don’t know what I’m saying.”

2. In the first week, don’t be afraid to use gestures. Point to 


classroom objects and name them. Make sure that the child 


learns the important words first – e.g. ‘toilet’(!) They also 


need to know the words ‘carpet,’ ‘chair,’ ‘pencil,’ ‘crayon,’ 


‘book,’ as well as the teacher’s name and the name of a 


friend (a ‘buddy,’ – a child who is willing to look after them). 

Food and drink words are also useful and, of course, greeting words.

3. After this, you can begin to carry out longer term strategies

· Set a weekly target. Make it small and achievable. Here is a starter 

check list to give you ideas for weekly topics for these targets:

· twin’ the child with a good language model (where 

possible).

· Start with nouns associated with the school environment, 

supported by simple structures, e.g. “This is a….” “Let’s go 

and….” “Please can I have a….”

· Make a weekly tape and/or list of target vocabulary and 

ask parents to practice this at home.

· Use cassette tapes and headphones with story tapes as a 

language development activity which doesn’t need teacher input or direction.

· Keep a daily diary of new nouns the child uses and 
reinforce them 

at the end of the week.

· Make a daily ‘talk time’ which lasts 5 – 10 minutes for 

activities with an adult and one or two children, talking in a 

focused way about something of interest, e.g. a toy, a 

picture book, a play activity, or a natural object.

· Use the ‘home corner’ and other structured play activities 

to introduce and reinforce target vocabulary, encouraging

the child to talk with other children in a fun, yet meaningful 

way.   An adult should show the children how to use unfamiliar items to avoid inappropriate use of resources.
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Starter check list

	(In no particular order)
	  DATE
	REVIEW
	REVIEW
	REVIEW

	ALPHABET/UPPER/LOWER

COLOUR

COLOUR/LIGHT/DARK

FAMILY/IMMEDIATE

FAMILY/EXTENDED

ADDRESS/PHONE

NUMBER 1-10

NUMBER/HIGHER

DAYS OF THE WEEK

MONTHS

DATE

TIME/DIGITAL

TIMES/STANDARD

HOUSE/ROOMS

SCHOOL/ROOMS

SCHOOL/UNIFORM

SCHOOL/SUBJECTS

WEATHER

FOOD/MEALS

FOOD/SHOPPING

FOOD/COOKING

PARTS OF THE BODY

HEALTH/HOSPITALS

HEALTH/AILMENTS

HEALTH/DOCTOR

HEALTH/DENTIST

HOBBIES

MAP/ORIGINS

MAP/WORLD

MAP/U.K.

MAP/LOCAL

PLAN/SCHOOL

PLAN/HOUSE

PLANTS/ANIMALS

TRANSPORT

FESTIVALS

MONEY

HOUSE/SAFETY

ROAD/SAFETY

CLOTHING

EMERGENCIES/999

DIRECTIONS

ADJECTIVES/APPEARANCE

OPPOSITES
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ADDITIONAL STRATEGIES SPECIFIC TO KS2

· ‘Reading Buddies’ can be arranged on a daily basis and involves paired reading with another junior child.

· Compile a word bank from the reading scheme.

· Use illustration well, focusing on the visual clues and

use them to encourage the child to read and 

understand the text more easily.
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MONITORING A CHILD’S INDUCTION AND PROGRESS

Monitoring requires a whole school approach across the curriculum. It is NOT the sole concern of SEN or English departments.

All involved staff and support staff need to find a method of liaison that will ensure continuous overview of the students’ induction and progress.

This can be as simple as a note book carried by the student to each lesson, recording what was taught and the student’s response, but this will not serve any useful purpose unless every member of staff uses it and one person is designated to collect the information regularly – say at the end of each week. This holds true for any system a school chooses to use.

The support teachers and bilingual assistants from EMTAS, together with teachers and support staff in schools, use the following record sheets to plan/ set targets/ monitor and evaluate the work of the pupils they support. 
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½ - TERMLY EDUCATION PLAN

(individual)

	Name:                                                                                                   d.o.b:  

                                                                                                                          

Language:                                                                                             Year Group:


School:                                                                                                  Teacher:

Term:     Autumn 1,    Autumn 2,      Spring 1,     Spring 2,       Summer 1,      Summer 2




	Targets




	Strategies and Resources




	Expected Outcome




	Evaluation




	RECORD OF WORK WITH INDIVIDUAL STUDENT
	School:

	Pupils Name:
	Yr:
	Support Personnel:

	Day/Date

Session length
	LEARNING     TARGET
	ACTIVITY/

RESOURCES
	ACHIEVEMENT/

COMMENT
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	Salford Ethnic Minority and Traveller Achievement Service (EMTAS)

½ Termly Plan (Group)



	Names:  ____________________________________

Language/s:  ________________________________    Year Group/s:  __________

School:  ____________________________________  Teacher/s:  ______________

Term:    Autumn 1,    Autumn 2,   Spring 1,   Spring 2,   Summer 1,   Summer 2

	Objectives:



	Strategies:



	Resources:



	Evaluation:



	Signatures:  School Staff  _____________________        Date:   _______________

                     EMTAS Staff  _____________________
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½ - TERMLY RECORD

	Name:                                                     d.o.b:

Language:                                               Year Group:

School:                                                     Teacher:

Term:   Autumn 1    Autumn 2    Spring 1    Spring 2     Summer 1   Summer 2




	Week

beginning
	Monday
	Tuesday
	Wednesday
	Thursday
	Friday

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	

	Key:
1= Child absent


2= Translation and interpretation (e.g. letters, reports)


3= Contact with parents (e.g. phone, written, meetings)


4= Meeting with teacher


5= Teaching session


6= Contact with outside agencies


7= Other (e.g. Training, assembly, projects, trips)
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HOW SCHOOLS CAN DISTINGUISH EAL LEARNERS 

FROM PUPILS WITH SEN.

LANGUAGE NEEDS (EAL) OR SPECIAL EDUCATIONAL NEEDS (SEN)?
This indicator chart gives an overview of EAL/SEN issues. It is not intended for staff to use to make judgements and decisions but it is useful to prompt initial thoughts and give guidance for staff when observing pupils and their progress.

	EAL
	SEN

	After a ‘settling in’ period where the pupil may go through the ‘silent phase’, there is evidence of the pupil retaining new material.
	There is poor retention of new material even after repetition and sustained support.

	The pupil is eager to follow classroom routines (both formal and informal) and soon becomes aware of what is expected.
	The pupil is unable to follow classroom routines and is unaware of what is expected from them.

	The pupil will show a readiness to participate in lessons and attempt to use English.
	The pupil will need much repetition and reinforcement therefore they progress at a slower pace. Reluctant to use English.

	A pupil’s ability will show itself in other areas in the curriculum. e.g. maths, art, PE.
	The pupil may show indicators of poor development other than language e.g. immature drawing, poor co-ordination.

	The pupil will readily understand a new concept if explained in first language.
	The pupil will not readily understand concepts explained in first language and will need much reinforcement.

	The pupil will appear to be alert and perceptive but will quickly become frustrated through lack of English. This may lead to unacceptable behaviour e.g. aggression.
	The pupil may still become frustrated, but will tend to become distracted and try to avoid work.

	The pupil will need long- term support to fully develop language – especially subject specific language. However there will be noticeable academic progress.
	The pupil will need long-term support but, after first language assessment, this will be prescribed through the SEN Code of Practice.

	The pupil will generally have a positive attitude to their school environment, regarding both academic and extra curricular activities.
	The pupil will tend to accept the situation as it is and not resist the support offered.
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WEB SITES WHICH MAY BE OF USE WHEN STARTING TO LOOK FOR INFORMATION ABOUT EAL AND OTHER RELATED ISSUES.

www.parentcentre.gov.uk
www.DfES.gov.uk
www.britishcouncil.org
www.naldic.org.uk
www.ofsted.gov.uk
www.salford.gov.uk/learning
www.manchester.gov.uk
www.learningtrust.co.uk
www.standards.dfee.gov.uk/ethnicminorities
www.nassea.org.uk
www.emaonline.org.uk
www.bbc.co.uk
www.globallinks.org.uk
There are an increasing number of sites now available on-line which provide varied and up to date information about all matters relating to the teaching and learning of EAL pupils.  Search Engines such as Google are excellent in guiding users to the relevant sites.

e.g.  typing in “German-English online dictionaries”  will bring up sites which will need filtering as some sites provide vocabulary for specific areas such as business and medicine.  Many of these sites offer a listening facility too which is particularly useful for pronunciation.




Use information to place pupil in appropriate knowledge and ability group





Use dual language resources





Encourage new pupils to contribute to class activities and to ask for help when needed





Differentiate work by task and/or outcome





Make the pupil feel welcome – introductions to class and staff, buddy and language








BILINGUAL NEW ARRIVALS IN SCHOOLS





Be aware of cultural differences 





Share pupil information with relevant staff





Give the pupil and parents school information





From admission interview find out about the pupil’s education








        For further advice, support and resources, contact Salford EMTAS on 0161 921 2202
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